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SUMMARY

This report sketches the literacy situation ip Ethiopie,
spells out some pressing problems and sugpgests potential
solutions. It accounts for an evaluation study of the
Yemissrach Dimts Literacy Campaign. YDLC started in 1962
and has been operating in 12 of Ethiopia's 14 administrativ
regions. Up to DBecember 1875 a total of 535 391 students
participated in the campaign.

The evaluation exercise was planned in 1973-1974 and
implemented in 1974-1976. Main research objectives
include: literacy achievement over a period of time,
initial reading language, motivation, the relevance of
low-budget schools in the setting of rural Ethiopia.
The study also endeavours to provide a description of
the literacy schools and their milieu. Eight schools in
different parts of Ethiopia were chosen for the study.
The original sample consists of 466 individuals. Each
school was visited on four to five occasions over 15
months, The following set of instruments developed by
the research team was utilized: a literacy test, a
classroom observation schedule, forms for registration
of background data on participants and other individuals,
and interview schedules. Data were collected at the
individual level making for detailed analyses of
relationships between education and selscted variables.
Treatment of the observation and interview material is
scheduled for a planned expansion of the present study.

Results of the study tend to support the following
assumptions: schools manifest worthwhile results despite

a very limited input in terms of personnel and equipment;
starting to read in a new language is not necessarily a
handicap; the teacher is the school’s most important
resource even i1f he only possesses limited formal
qualifications. Our findings also suggest that most
students are literate when they leave school. Almost

half of the drop-outs are well on their way to becoming
literate. Some of the would-be drop-outs could perhaps

be induced to continue if given sufficient feedback and
encouragement from their teachers. The campaign encounters
difficulties in reaching the target audience, i.e. young
adults aged 15-25. A conceivable reason for this situation
is the failure to perceive tangible benefits from education,
The low recruitment of women might be associated with
traditional attitudes to female roles.



PURPOSE OF THE REPORT

This report was written with the intention of presenting
the literacy situation in Ethiopia, by specifying some

pressing problems and suggesting potential solutions.
It describes the activities of a literacy campaign
operating in rural Ethiopia since 1962, THE YEMISSRACH
DIMTS LITERACY CAMPAIGN, YDLC.

The purpose of the report is

1. to serve as an informative document for literacy

planners, administrators and related practitioners,

with emphasis on its practical usefulness for mass
education

2. to focus on certain key issues such as

- effectiveness of instruction in terms of student
achievement over a period of time,

- the teaching process,

- relation between the educational variables and
the characteristics of the learner and his environ-
ment,

- motivational factors,

- drop-out,

- low female participation,

3. to sketch a portrait of the literacy student and

his milieu

4. to explore to what extent low budget schools of the

YDLC model are relevant to rural mass education in

developing countries.



I. INTRODUCTION
BASIC FACTS ABOUT ETHIOPIA

Ethiopia occupies an area of about 1,2 million square
kilometres, roughly equivalent in size to Scandinavia.
The country can be divided into three geographical regions:
The Ethiopian Plateau, The Rift Valley and The Somalian
Plateau. The greater part of the Ethiopian Plateau,
which gives the country its characteristic topography,
has an altitude of more than 1 500 metres. Ras Dashan
reaching 4 620 metres is the highest peak. The Plateau
is broken by numerous deep valleys, and the slopes

down to the plains are usually very steep and difficult
to negotiate. Flowing from the Lake Tana down towards
the Sudanese plains, the Blue Nile cuts a deep canyon
through the Plateau.

The Rift Valley divides the Ethiopian Plateau into two

parts. The landscape in the southern part of the Valley
is dominated by a number of large lakes. Further to the
north, the Valley widens into the vast Danakil Desert,

one of the hottest areas in the world. The Somalian

Plateau is a sparsely populated semi-desert.

The climate presents wide variastions from one part of
the country te the other. The climate in the highlands
is fairly agreeablewith warm days and chilly nights.

The rainy season generally occurs between July and Sep-
tember, often preceded by a period of less heavy rain
in March-May. The annual rainfall varies from about

2 000 mm in the eastern part of the Ethiopian Plateau
to 60 mm at Assab on the Red Sea.

A political process started early in 1974 which culmina-
ted in September the same year when the Emperor Haile

Selassie was deposed. Since then the country has been



governed by a Provisional Military Government. The
supreme authority is a Provisional Military Administra-

tive Council, commonly known as the Dergue.

The population which is estimated at about 27,8

million includes a large number of different ethnic
groups and tribes. The growth rate is 2,5 per cent

per year. About 90 per cent of the Ethiopian people

live in the rural areas (Statistical Abstract, 1976).

The GNP per year and inhabitant is approximately US $ 80
(World Bank, 1975). The average life expectancy is about
38 years (Samarbete f8r utveckling, 1872). Infant mor-
tality ranges from 46 per mille to 188 per mille with

a calculated average of B7 per mille (Wolde-Mariam, 1872).

About 70 languages and 200 dialects are spoken. However,
roughly 9% per cent of the population speak at least
one of six principal languages. Amaric has so far been
used as the official language together with English.

It has been estimated that about 40 per cent of the
people are Orthodox Christians, another 40-45 per cent

are Muslims and the rest follow traditional beliefs.

BACKGROUND

Despite decades of massive efforts to create a literate
adult population throughout the world, the situation

is still far from encouraging. It is true that according
to estimates published by Unesco, the proportion of
illiterates decreased from 44 to 34 per cent between
1950 and 1970. But the number of non-readers has risen,
{paradoxically enough), from 700 million to 783 million
during the same period of time. This phenomenon can be
explained by the rapid growth of the total adult popu-
lation (UNESCO, 1872}.

Illiteracy is to an overwhelming degree a problem for

the underdeveloped or developing countries. While Europe



and the USSR enjoy a literacy rate of 86 per cent, the
corresponding figures are 53 for Asia and 26 for Africa
(World Bank, 1873).

THE EDUCATIONAL SITUATION IN ETHIOPIA

Ethiopia has one of the lowest literacy levels in the
world. The World Bank (1873) puts the rate of literacy
in the total population above the age of 15 at 7 per
cent. The literacy rate for the rural population (10
years and above) was quoted as 4,7 per cent in January
1970 (Demography of Ethiopia, 1974).

Table 1. Ethiopila, Literacy Status of the Rural Popu-
lation, 10 years and above, by Sex

Literacy Males % Females % Total %
status Number Number Number
Literates 512300 8,9 22100 0,4 534400 4,7
Read only 138160 2,4 8300 0,1 145400 1,3
Illiterates 5072200 87,7 5487200 98,4 10559400 92,9
Not Stated 61600 1,0 63700 1,1 125300 1,1
Total 5785200 100,0 5579300 100,0 11364500 100,0

Source: Oemography of Ethiopia, 1974. These data emanate
from the National Sample Survey Second Round for the
surveyed rural areas, which resulted ina rural population
level of 17 883 400 for January 1870. If the non-surveyed
areas are taken into consideration, the estimated rural
population for January 1970 is 21 730 900. As a consequence
Table 1 almost certainly underestimates the number of
literates, whereas the percentage of literates may remain
relatively unaffected.

Educational resources in Ethiopia

Facilities for elementary education in Ethiopia are
provided through Government schools, Private schools,

Mission schools and Church schoels, according to the



categories used in the official statistics. Despite
the difficulty of maintaining clear-cut distinctions,
this classification will be employed in the following
account. This report deals with the activities and re-
sults of Yemissrach Dimts Literacy Campaign, YDLC, a

private educational agency in Ethiopia.

Table 2. Number of Schools, Teachers and Students in
different types of schools in Ethiopia

1972/73.
Type of school No. of No. of No. of
schools teachers students
Govt. schools 1 799 17 545 713 655
Mission schools 385 1 954 36 522
Private schools 753 3 514 168 164
Church schools 104 476 21 902
All schools 3 041 23 488 941 243

In these statistics are included grades 1-12, specialized
schools and institutions of higher learning.

Spurce: Statistical Abstract, 1876.

YDLC with 1431 schools, 1 B53 teachers and 91 178
students reported for 1972/73 is obviously not included
in the figures of Table 2.

The sum total of students for the whole population in
grades 1-6 for the year 1972/73 is stated as 762 686.

This figure should be related to the size of the total
population between 5 and 14, which is estimated at

7,3 million in 1973. It is also worth noting that boys
outnumber girls by three to one in the schools (Statistical
Abstract, 1976).



There is a considerable disproportion between educational
facilities in urban and rural areas. Despite the fact
that about 90 per cent of the total population live in

a rural environment, most schools are located in towns
(Wolde-Mariam, 1872).

Government Schools

Government schools are,according to the official defi-
nition, schools operated by the Min. of Education, Min.
of Public Health, Min. of Agriculture, Min. of Commu-
nications, Min. of Posts, Telegraph and Telephones,
Addis Ababa University and its branches etc. Community

schools are also included here.

Table 2 shows that 713 655 students were enrolled in
Govt. schools in the whole country in 1972/73. The
number of students in all schools was reported as

941 243. During the same period, 762 686 students
went to grades 1-6, out of whom 556 954 were found in
Govt. schools (Statistical Abstract, 1976).

Ethiopia is one of twelve countries participating in
The Experimental World Functional Literacy Programme.
EWLP was initiated by Unesco and funded by the United
Nations Development Programme, UNDP. The Ethiopian
programme became known as the Work-Oriented Adult
Literacy Project, WOALP. It became operative in Oc-
tober 1968 and was terminated in Decembsr 1975. The
main purpose of the project was to assist the Govern-
ment of Ethiopia in organizing, implementing and
evaluating a work-oriented literacy project closely
linked to rural development as well as industrial/
vocatianal training. The project has gained experience
in such areas as the training of instructors, prepa-
ration of vocational-technical materials for adults,

linking functional literacy to agricultural or home



sconomic demonstration programmes and pre-vocatienal
training for factory workers. By June 1973, close to
25 000 learners in 885 classes with 783 instructors
were engaged in WOALP (Ministry of Education, 1874).

A recent contribution to literacy activities has come
from the Development through Cooperation Campaign,
also known as the Zemecha. At its initiation in
January 1975 56 000 campaigners, mostly teachers and
students, were assigned to various development tasks
in rural E{hiopia. Literacy work, one of the campaign
activities, was started in four of the major languages
spoken in Ethiopia. The teaching programme, which is
government funded, is intended to be an on-going pro-

ject (Development through Cooperation, 13875).

Church schools

The Ethiopian Orthodox Church has traditionally taken
part in popular education by teaching reading and
writing at Church schools or Priest schools. From a
report by the Ministry of Education one learns that
Church schools turned out 64 041 neo-literates in
1869-70 (Wolde Sadik, 1974).

Attention should be paid here to the Koran schools

that exist in Muslim communities in many parts of the
country. In these schools boys, and even girls, receive
reading instruction in the Arabic language among other
traditional Islamitic subjects (Hasselblatt, 1971).

Private and Mission schools

The National Literacy Campaign Asscociation has been
active in the field of non-formal education since 1962.
The Confederation of Ethispian Labour Unions, CELU, is

also involved in basic education.



Agri-Service Ethiopia is an educational agency, which
describes itself as "a private non-sectarian and non-
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profit organization.” It has been active for some

six years and aims at contributing to the social
advancement of rural families in Ethiopia. It operates
under the sponsorship of the Min. of Agriculture, and
has a considerable turnout of functionally oriented

teaching materials.

A large segment of the non-government sector is covered
by religious organizations and missions. The subject

of this study, Yemissrach Dimts Literacy Campaign, is
included here. By December 1975, some 535 000 students
had participated in this Campaign.

SIM, The Society of International Missionaries {(formerly
Sudan Interior Mission) has been engaged in education
since 1958, and its headguarters in Addis Ababa is

equipped with a special Adult Literacy Department.

A comprehensive list of literacy operators could be
made considerably longer. The few examples mentiocned
above are intended as an illustration of the diversity
of organizations and institutions that are active in
popular education. The relative importance of the pri-
vate sector is shown by recent official statistics.
More than one student in four from grades 1-6 went to

a mission, Church or private school in 1972/73 (Statis-
tical Abstract, 1978).

A certain emount of caution should be exercised in
interpreting school statistics quoted in this chapter.
Enrolment in an educational establishment cannot
necessarily be equated with the attainment of literacy,
at least not as far as beginners are concerned. Vague
and inconsistent definitions of the concept of literacy

represent another pitfall.



Looking ahead

It seems fair to assume that the political changes in
Ethiopia will produce innovative orientations in the
sphere of education. The role pf the Zemscha mentioned
sarlier could be taken as an illustration of this. A
serious obstacle to progress is the absence of coordi-
nation among a wide range of agencies - official and
private alike - which are active in the field of basic
education. This situation entails the obvious .risk of
duplication of work, for instance, producing parallel
reading materials, Voices have besen raised, however,
advocating the creation of a national "umbrella” orga-
nization, which would forge the disparate agencies
into a single integrated block. One of the most urgent
tasks at present is probably the establishment of a

comprehensive organization for literacy work.

YEMISSRACH DIMTS LITERACY CAMPAIGN

Background

The biggest of the non-governmental literacy operations
in rural Ethiopia is the Yemissrach Dimts Literacy
Campaign, YDLC. It was initiated in 1862 and is now
active in 12 of Ethiopia's administrative regions.

The first three years wers considered an introductory
period. Since then the Campaign has been rapidly ex-
panding. A total of 535 381 students had participated

in the Campaign by December 1975. During 1974/75 151 000
persons received education in 1672 schools. These figures
can be compared with the official statistics for 1972/73,
when 556 954 students were reported as being enrolled

in grades 1-8 in Government schools throughout the

whole country (see p 6).

In the late fifties large religious mass movements

arose in Ethiopia, particularly in the South and in
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the West. In some areas the literécy rate was extremely
low. There were congregations where not a single member
could read or write. The various missions working in
these areas felt it their responsibility to bring about
a change in the prevailing conditions. At about the
same time the Lutheran World Federation, LWF, inquired
of Church leaders in Ethiopia, through its German
branch which field they would suggest for development
aid. Contemporary experiences of international develop-
ment work seemed to indicate that economic and social
progress was concomitant with a certain level of lite-
racy. It was decided that pribrity should be given to
literacy work.

The aims of the Campaign

The main objectives of the Campaign are:

- to teach participants to read and write Amharic
- to impart basic skills in Arithmetic

- to provide a basic social and civic education

- to make literacy work-oriented

- to promote socio-economic changes

When the Campaign was launched the special target group
was young adults, defined as individuals aged 15 to

25. It should be pointed out that, according to recent
figures, 72% of Ethiopia’s population is below 30 years
of age (Statistical Abstract, 1976). The target group
was chosen mainly for two reasons. In the first place
15 to 25 is the period when people marry and start
families. The second reason was that young people were
supposed to overcome language difficulties more easily
than elderly people. Since an estimated 95% of the
students in YDLC's literacy schools do not speak Amharic
this was an important factor.
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The Campaign also aspired to serve children in areas
where no Government schools or other facilities were
available. It was, however, never the primary inten-
tion of the Campalgn to provide formal theoretical
education designed to lead to continued studies and
white-collar jobs. The emphasis was rather on a func-

tionally oriented instruction in basic skills.

It was furthermore clearly understood that the Programme
was open to everybody who wanted to attend the schools,
irrespective of ethnic group or religion. The aim of

the literacy division was to make as many people as
possible literate. Underlying this desire was a firm
belief in the importance of literacy as a necessary
megans of improving living conditions in the broadest
sense of the term.

Organization and administration

YDLC is one of the four divisions of Yemissrach Oimts
Massmedia Program, which is the outcome of ecumenical
cooperation. Yemissrach Dimts is supported by the
Evangelical Church Mekane Yesus, ECMY, and the Lutheran
Church of Ethiopia. The Lutheran World Federation has
played an important role ever since the outset as the

principal financial backer.

The most important of the religious erganizations behind
Yemissrach Dimts is ECMY. It is a very fast growing
Church, which has increased the number of members from
20 000, when it was constituted in 1959, to 283 000 by
the end of 1975. ECMY is organized in synods. YDLC heas
made use of the synodal structure of the church for
administrating the literacy work. This has been an
important feature of its management, allowing for
autonomy at the local level. The administrative pattern

which was introduced at the beginning of the programme
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can be represented as follows:

Synod s | Literacy Central Office,
Addis Ababa

\

Literacy

Centre
Literacy Literacy Literacy
school school school

Figure 1. Organization of YDLC.

As can be seen from the above diagram the synod is
the highest responsible body for YDLC activities in

its own area.

The functions of the Literacy Centres are mainly:

- to encourage congregations and committees to es-

tablish literacy work in the villages

- to distribute grants and books received from YOLC's
Central Office

- to report on the literacy work

- to be responsible for inspection of literacy work

The functions of the Central Office of YDLC can be
summarized as follows:

- to serve as a clearing house for the Literacy
Centres, e.g. distributing funds, and receiving
and compiling reports
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- to supervise the work and advise the Literacy
Centres. This is accomplished through field visits
and inspection tours

to be in charge of the training of inspectors

to produce printed materials such as manuals and
curricula

- to carry ocut evaluation and research

- to assist the Yemissrach Dimts Literature Depart-
ment in preparing books for the Literacy Campaign
and for new literates

A fundamental characteristic of YDLC is a large amount
of autonomy at the loecal level. The congregation and
other community groups carry the responsibility for
employing teachers, building school-houses and admi-
nistering funds. The local ECMY congregations have
frequently been at the centre of the activities. The
Literacy School should, however, be viewed as the work

of the entire community.

Financing

The Lutheran World Federation has sponsored the project
since its start in 1962. For the year 1974/75 the grant
amounted to Ethiopian dollars (ETD) 414 000 (1 US dol-
lar is roughly equal to 2 Ethiopian dollars). Every
school has been receiving a yearly grant of ETD 175.
The remainder of the gift from the Lutheran World
Federation is used for administration, travelling,
training of personnel, evaluation, and the running of

pilot projects.

In order to receive the annual grant of ETD 175, each

school has to assume the following responsibilities:
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- to establish a school committee

- to employ and pay teachers

- to procure a place for the teachingto take place
- to see to it that & minimum of 15 participants

are enrolled

The local communities are supposed to contribute what-
gver means are required over and above the YDLC grant.
This is partly done by providing the school-house and
being responsible for its upkeep. The students may have
to pay a small fee, which can vary from ETD 1,50 a year
to ETD 1,50 per month.

It should be noted that per capita costs have been re-

markably modest. According to an estimate from 1973,
the running expenses for keeping a student at school

in grades 1-3 were ETD 12 per year.

Some years ago Yemissrach Dimts received a grant from

the Lutheran World Federation to be used for produc-

tion of literature. This has enabled YDLC to subsidize

the students' books to a considerable extent. For the
reader who may want a fuller description of YDLC re-
ference is made to a previous report (Sjéstrdm & Sjdstrim,
1973).

Recent developments

From the very beginning Campaign policy has been to
induce communities to shoulder the responsibility of
running their own schools. The local school committees
have been instrumental in training people for this task.
In the autumn of 1875 a number of Peasants’ Associations
were invited to take over the Literacy Schools that had
already been established in their villages. This is

also in line with the role designed for the Peasants’
Associations in current national policy. At the same

time the village people were assured of continued
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financial aid from Yemissrach Dimts as well as assis-

tance with the inspection of schools and distribution
of books.

In many instances the Peasants' Associations readily
accepted the offer. In addition, a number of new Lite-
racy Schools were established. In some communities,
however, a certain reluctance to accept full responsi-
bility for the schools has been noticed. Cases have
been reported where the local people have asked YOLC
to continue to run the schools for the time being.

The organizational changes outlined above have caused

a slight decrease in the total number of Literacy Schools
during the scholastic year 1975/76. There have also

been certain delays in sending in reports from some
areas. These circumstances make it somewhat difficult

to present an accurate account of the actual number of
schools and students.

WRITING ABOUT WHAT - AND FOR WHOM

The purpose of the present report is to give an account
of the evaluation study of Yemissrach Dimts Literacy
Campaign. It addresses itself primarily to literacy
planners, administrators and related practioners.
Discussion of certain theoretical issues related to
measurement techniques and evaluation theory will be
avoided whenever possible. The emphasis is on prac-

tical usefullness rather than on academic discourse.

The text focuses on certain key issues such as effec-
tiveness in terms of student achievement over time,
the teaching process, relations between the educatio-
nal variables and characteristics of the learner and
his environment., Other focal points are motivation and

the problem of drop-ocut.
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An aim which underlies the whole report is to sketch

a portrait of the literacy student and his milieu.

Another important goal has been to explore to what
extent low budget schools of the YDLC model are relevant

for rural mass education in developing countries.
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II. THE STUDY

PLAN AND PURPOSE QOF THE RESEARCH

A detailed research plan for this study appeared in a
previous report (Sj8strdm & Sjdstrdm, 1973). Substantially
the original plan has been adhered to. In the course of
the study certain modifications were, however, deemed
necessary. The sampling procedure suggested in the original
plan advocated random selection of inspectors’ districts
and of schools within districts. In the actuai situation
all these decisions were based on judgement. The prototype
plan considered five areas for the study, whereas the

final number was restricted to four. The research team
found it hard to gather data on family economy and social
status, mainly owing to limited rescurces. These variables
were therefore excluded from the present study. The reasons
for alterations in other cases should be evident in the

section on implementation in this chapter.

A case study was undertaken for each of the selected
schools. Within this framework an intensive study was
carried out at the participant level. In other words,

each and every individual was followed during the whole
span of the investigation. Data were collected for a

broad spectrum of variables which allows for comparisons
between shconl achievement and other factors. A similar
design and routine for data treatment have been developed
by Egil Johansson at Umed University, Sweden (Johansson,
1972). The relevance of the Umed approach for this context

will be explored.
The main objectives of the evaluation study are

- to describe the operations of YDLC in quantitative

and qualitative terms

- to assess pedagogic effectiveness in terms of student

achievement over time
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- to offer a description of the participant and his

environment

- to focus on certain issues such as motivation,

drop-out, relapse into illiteracy
- to relate evaluation findings to Campaign goals

- to undertake a study of certain methodological

approaches in the field of literacy evaluation

Evaluation results should serve as a feed-back to YDLC
management and as a guide for future operations. It is
also expected that findings will be of use to other

literacy agents in Ethiopia and elsewhere.

Model of the evaluation process

Figure 2 summarizes the evaluation process. The main

features of the model are:

- factors guiding and controlling the role of the

research team
- communication between different process levels
- modes of collecting and utilizing data

- flow of data within the program
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Figure 2. Model of the evaluation process.

CONSTRUCTION OF INSTRUMENTS

In order to achieve the goals of the research program
the following activities were carried out in conjunction

with a series of visits to the eight target schools.

A reading test and an arithmetic test were
administered on two occasions with an interval
of about one year. The aim of this procedure was

to assess educational attainment over time.

Classroom observations were undertaken with a
view to exploring methods of teaching elementary
Amharic.

Students and other individuals were interviewed
in an attempt to obtain information about schools

and to explore attitudes towards education.
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A set of instruments was prepared in connection with

the intended field activities.

Literacy test

The main objective of the testing programme was to

assess gains in literacy over a period of time and to
relate individual achisvement in literacy to dasta about
family, ethnic background,environment etc. A key principle
for the testing operations was to relate instruments to
Campaign goals. Literacy is defined at the Campaign

management level in the following manner:

- ability to read and understand the four Campaign
readers,

- ability to read and understand follow-up literature
with work-oriented subject matter,

- ability to read and understand the Bible,
- ability to read and understand newspaper texts,
- ability to read and understand public notices,

- ability to write one's own name and simple
communications

- knowledge of the numerals
- knowledge of the four arithmetical operations

- ability to apply the four operations to simple
problems

Tests were developed in close cooperation with two
natiorals working fulltime as research counterparts.
Available local experts were occasionally consulted.

The construction process can be summarized in a stepwise
account:

1. identifying campaign goals with the aid of
documents, textbooks and personal communication
with the Campaign management,

2. compiling and analyzing relevant literature and
documentation including specimens of existing tests,

3. setting up a test plan with test variables and test
content,
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drafting a pool of test items,

organizing test items into subtests,

trying out Test Version 1,

revising Test Version 1 after item analysis,
producing Test Version 2,

w e N o U b

trying out Test Version 2 (the Arithmetic section
was tried out only once),
10. revising Test Version 2 after item analysis,

11. producing the Final Test Version.

The literacy test is divided into two parts, one for
reading and the other for arithmetic. The reading part
consists of three sections. These are designed to cover

a wide range of achievement from simple letter recognition
to deciphering an excerpt from s national newspaper. The
arithmetic part features items on the four operations as
well as material of a conceptual character. One major
source of reference should be menticned: The Stanford
Achievement Test (Madden et al., 1972). Time limits were
set when giving the tests to participants for administra-
tive purposes.

All students, irrespective of grade, were exposed to one
and the same test battery. This policy was adopted since
it was not practicable to maintain clearcut distinctions
between grades and achievement levels. Thus different
criteria were used for placement and promction. Moreover,
it is not uncommon for students in a certain grade to

have spent widely differing lengths of time at school.

Test items were drafted in Amharic when the team had
discussed structure and content. Translations into
English were prepared at a later stage for reference
purposes. Guidelines for administering the test were
prepared in Amharic and Oromo. Care was taken to keep
the test script within the vocabulary and subject matter
of the Campaign textbooks. An obvious exception is a

newspaper article in Reading Section 3. Typographic
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features and illustrations were alsc tailored to suit

the Campaign material.

Complete tests including instructions can be obtained
from the authors. For reasons of space this material has

not been included in this report.

Preliminary test editions were tried out on locations
selected with a view to matching target schools on such
variables as language, teaching materials, general

equipment, and environment.

Treatment of the tryout data comprised scoring, tabu-
lation, and item analysis. Item analysis was concerned

with the distribution of criterion scores and the

computation of p-scores (proportion of correct responses).

An extended study of item properties based on data from
the completed testing programme has been scheduled but
not yet attempted. Section 3 of the Reading test is
modelled on the cloze technique (Bormuth, 1967, Oller,
1873). The bulk of the test material consists of

multiple-choice and true-false items.

The reading test items are to a large extent based on
Campaign reading material written by Ato Djaletta
Jaffero.
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Test section 3

Figure 4.
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Reliability as a test quality is usually defined as

the ability to resist chance variations. It also
reflects consistency of results at repeated appli-
cations of a certain test. Assessment of results from
the subtests Ural Reading, Dictation and Copying, is
obviously open to subjective interpretation. In order

to measure the degree of subjectivity here the two
research workers involved in the scoring undertook to
judge the outcome of a certain number of these subtests
independently of each other. Guidelines and ngorms for
test scoring were followed, the purpose beihg to enhance
uniformity. Written guidelines for test administrators
were utilized with a view to improving reliability in
the testing situation. Oral instructions were invariably
communicated in the testee’'s own language.

Validity asks the question whether a test really measures
what it sets ocut to measure. Pains were taken to admit
only such items intoc the test as corresponded to the
contents of the textbook. A method which was practised

in this study after completion of the actual testing
programme consisted of giving the test battery to
students in grade 8 at a school in Addis Ababa. If

these "experts” perform significantly better than the
target group, results can be taken as an indicator of

test validity.
Data forms

Three forms for registration of information about
participants, teachers and schools were prepared. They
were labelled Data Form P, I and § respectively. These
instruments were designed to accomodate mostly quantita-
tive data on demographic, educational and environmental
variables. A major portion of the information involved

was intended for computer processing.
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Interview instruments

Interview forms were developed for the purpose of
soliciting information on facts, experiences and
attitudes pertaining to the local school and to

education as a concept.

Four different questionnaires designed for specific

audiences were developed.

One form intended for Campaign Participants - PP -
containing 22 questions. It featured a fair amount

of items on school experiences.

A composite schedule addressed to Former Participants,
Drop-Outs and Non-Participants - FP, DO, NP. This

form comprised 27 items.

People in the Milieu - PM - aimed at individuals
living in the school's immediate environment, but
not belonging to any of the above categories. PM-

respondents were exposed to 28 guestions.

The School and its Milieu - SM. This schedule posed
30 gquestions and was an exception to the other
schedules since it dealt with factual information
rather than with attitudes. SM set out to gather
material for a full-bodied account of the history,
present operations and general setting of a
particular school.

Questions were of two types mainly, either open-ended or
involving a choice between fixed alternatives. The four

questionnaires were assembled from a pool of 105 items.

Certain items appeared in more than one questionnaire.

Five items were borrowed from another instrument (Inkeles
& Smith, 1974).
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The questionnaires were intended for a multilingual
sample. One can conceive of various solutions to the

problems caused by this.

- To prepare an edition for each language involved
in the survey. The advantages are obvious and so
are the drawbacks. Rendering the item texts into
half a dozen tongues was hardly within the means

of the team in terms of time and personnel.

- To draft the questions in English - the team’s
working language - and then make a translation
into Amharic, the target language for the literacy
work. It would still not be possible to communicate
in this language with a large number of the

respondents.

- To draw up questionnaires in English and then
extemporize an oral translation in the test

situation.

The team decided on the last alternative. The interviews
would be conducted exclusively by the evaluation crew,
the main load having to be carried by the two nationals.
Thus the text would be familiar to the interviewers and
they could be expected to transpose the questions into
Amharic and Oromo - the languages covered between them -
with ease and accuracy. Couching the items in the
respondent’s language in written form also entails the
hazard that vocabulary and structure become so formal and
academic as to hamper communication. In cases where
expatriate interviewers were engaged, translations would
have to be carried out from English into the language of
the interviewee via an interpreter. The national inter-
viewers would also have to resort to intermediaries in

some instances.

An additional argument for choosing English was that the
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coding was to be done in English in order to facilitate
the subsequent analysis of the final interviews. This
procedure was supposed to be carried out by the expatriates

outside Ethiopia.

At the time we were preparing the interview instruments
we were already introduced to the different environments
and audiences which the survey was intended for. Research
cbjectives provided a general framework for the drafting
process. Broad objectives were broken down into issues
and tentative questions. Themes and topics were explored
and tested in a few sessions with respondents in the
field. A tentative version of the questionnaires was
pretested with respondents in a setting that approximated
the research locations. The questionnaires were combined
with data forms similar to those described above under

‘Data Forms (see p. 25).

Classroom Observation Schedule

The Classroom Observation Schedule, COS, purports to
investigate methods employed in teaching elementary
Amharic at YDLC schools. COS focuses on themes such as
organization of classroom instruction, reading activity,

reading method, reading aids, and reading content (Primer).

COS consists of an observation sheet, guidelines for
using the sheet, a form for registration of background

data, and a code key.

The evaluation staff who developed COS were teachers with
experience of instructing people to read. Through the
field programme they were also acquainted with the specific

situation in the schools selected for study.

The construction process may be capsulized in the following
way.
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1. Identifying content and activities of elementary
reading instruction by making exploratory class-
room observations, scrutinizing manuals, curricula
etec., and drawing on personal experience. These
activities also amounted to an effort to attain
validity in the instrument.

2. Identifying observation themes and variables.

3. Beciding on a suitable format for COS. The design
of COS bears a certain resemblance to an instrument

developed at the University of Illinois (Cornell
et al., 1952).

4, Pretesting - COS passed through three tryocuts and
subsequent revisions.

A method sometimes applied for studying reliability in
observation instruments is to obtain a measure of
agreement between two simultaneous-and independent
observers (Stukat, 1970). Exercises of this nature
were carried out both at the construction stage and

on the finished instrument.

The actual observations were performed exclusively by

the research team.
IMPLEMENTATION OF THE STUDY

Selection of research areas

YDLC is spread out over almost the whole nation. It
operates in 12 of Ethiopia’s 14 regions. Most schools
are situated in remote rural areas, where they are in-
accessible by road. During the rainy season many roads
become impassable. When this study was still at a
preparatory stage, it became obvious that a strict

random sampling of schools was not feasible. The
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gvaluation team reached this conclusion after having
travelled extensively in different parts of the country,
visiting a number of Campaign schools. Several consul-
tations were held with Campaign workers both at central
and local levels. It was finally decided that a number
of areas in various parts of the country should be

selected for a close study.

The choice of investigation areas was based on certain

general criteria.

1. Since a major part of the Campaign activities take
place in a rural setting, the study needed to be

carried out in such areas of the country.

2. It was desirable to spread the study out as much

as possible from a geographical point of view.

3. The study was to involve as many ethnic groups as

possible.

4. Most of the Campaign participants did not speak
Amharic as their first language. The study was
therefore to be carried out in an environment of

linguistic diversity.

Four different areas were eventually selected by
judgement. The idea was to find investigation areas
which were representative of large districts within

the Campaign. It was considered necessary to choose

only four areas instead of the five originally suggested
owing to initial delays. The reason for this change was

that the chosen strategy was a very time-consuming one.

Selection of schools

Two schools were chosen in each of the four research

areas. The random sampling procedure that was originally
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planned had to be abandongd for practical reasons.
Instead, a selection on judgment basis was undertaken.

A set of sampling criteria was applied.

1. One of the two schools in a given area was to be
a school in its second year of operation (a newly
started school). School number two was to
have been functioning for at least four years
{an old school).

2. The sample schools were to be situated in a rural
locality at a distance from towns and mainroads.
On the other hand, the time required to travel to
the schools was not to exceed three days, starting
from the base in Addis Ababa. An obvious deviation
from this principle occured in the case of schools

chosen in the vicinity of Addis.

3. Some literacy schools are in the process of becoming
govt. primary schools covering grades 1-6. These
schools usually have better equipment and more
qualified personnel than the majority of the literacy
schools., Since these schools are not typical
literacy schools they were not eligible for inclusion

in this study.

4. In order to meet requirements of volume and to
reduce the effects of sample attrition each school
was to have at least 50 students or alternatively
there were to be no less than 100 students together

for the two schools in any given area.

Each of the eight sample schools are distinetive whilst
at the same time they have a number of characteristics
in common. To start with, the school building is a very
simple structure made up of local components. The walls
are fashioned from wooden poles and plastered with mud

and cowdung. A roof of corrugated tin sheets is an
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obvious importation from outside. Lighting is provided
by non-glassed window frames and augmented by light
filtering through cracks and openings in walls and roofs.
Students sit on logs or squat directly on the earthen

floor.

Physical equipment is restricted to a blackboard that
is sometimes shared with another class. Chalk is
occasionally out of stock. The teacher is charged

with instructing up to 80 students in a space of

some 15-30 square meters. He is usually recruited

from the school area and may have an education of

4-8 years. He teaches students to read a language

that is often different from the local tongue.

Reading materials are scarce. The teacher is equipped
with a textbook of his own, but many students are
without books. Noise from the roundabout includes the
chanting of letters from the class on the other side
of the partition, crowing cocks, barking dogs and
crying babies. Some students are absent because their
parents have not managed to come up with the
(approximately) 50 cents (US 25 c.) demanded in school
fees. Others have dropped out more or less permanently

because they are needed as labour at home.

A break in classes is announced by sounding an iron bar
suspended under the esaves. Popular activities during
breaksg are football and volleyhall, often played with
homemade contraptions serving as balls. A string

attached to two poles serves as a volleyball net.

When the school day is over teachers and students may
gather around the flagstaff to engage in a brief devotion
and to honour the national symbol. \

In the account of research areas and schools, which

follows in this chapter, reference is made to administra-
tive categories used in Ethiopia. Table 3 has been
inserted for the benefit of readers who might be unfamiliar

with these particular designations.
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Table 3. Research areas and schools in relation to
Administrative Units.

Region Awraja Worreda Research School

(formerly (province) (district) area

province)

Gemu Gofa Gardula Gidole Gidole 1.1
Gidole 1.2

Wollega Ghimbi Jarso Nejo 2.1
Nejo 2.2

Shoa Menagesha - Addis Ababa 3.1
Alem Gena 3.2

Wollo Dessie Zuria Kutaber Dessie 4.1
Kutaber 4,2

Table 4 presents demographic data at

the researc

Table 4.
Aw

h areas.

raja.

Rural population,

information not available

Awraja level for

Pwraja fural population No of Lit. pop. above 10 yrs % Occupation
Male = Female Total  houssholds Male  Female Total  agricult.%
Gardula 67260 61850 169 140 44 240 3,00 0,47 3,5 90,1
Shimbi 256 600 259 790 51630 10100 383V o180 aob) 7
Dessie Zuria 78 145 54900 133045 33620 27 0,0 2.7 95,6
Manageshs - - wazsw - - - - -
Gefarsa® 146 1872 3088 - 17,5 7.3 28,8 5,65

1)
2]

information not available

one of the Addis schools is located

3)

refers to Population economically active

Literacy and Occupation by

refers to the township of Gefarsa in Menagesha Awraja, where

the figure 9,85 includes forestry. 49,5 % of the economi-

cally active population in Gefarsa belong to the category

"Production and related workers”, 23,9 %
"Sales workers”, and 10,9 %

are labelled
are "Service workers”.

Sources: Demography of Ethiopia, 1974, Tables of Demographic Data
for ninety-one towns, 1975, and excerpts from unpublished manuscripts

at £SO, 1976.
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Description of research arsas and schools

The remainder of this report will contain a description
of students and their environments. In order to protect
the integrity of the individuals involved, all schools

and participants will be referred to by code numbers.

Area 1, Gidole

Gemu Gofa is considered one of the least developed of the
administrative regions. The population has been estimated
at 730 700 (Statistical Abstract, 1976). The majority of
the people are engaged in agricultural activities. Sidamas
and Oromos are the dominant ethnic groups. The Oromos
expanded before Gemu Gofa was incorporated in Ethiopia,
adding to cultural and linguistic plurality. An abundance
of dialects complicates communication even between neigh-
bouring villages. The religious picture is dominated by
various traditional beliefs, co-existing with the Orthodox
Church and Islam (Markakis, 1874). The Orthodox Church
was forcibly introduced at the time of Menelik's crusade
against the Southern provinces. Much of the land was at
the same time bestowed on pecple from other provinces,

who lived in Addis Ababa and were "foreigners” to their

own tenants.

The level of literacy is the lowest in the whole of
Ethiopia, 2,8 % (Demography of Ethiopia, 1874). YDLC
has reported considerable progress in its literacy

efforts in Gemu Gofa.

In Gardula Awraja, the Gidole area was selected for the
study, being one of the Literacy Centres within the
Southern Synod of ECMY. Gidole was at that time running

more schools than any other Literacy Centre in Gemu Gofa.
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School 1.1

This school is situated about 45 kms outside the town-
ship of Gidole in Gardula Worreda, Gemu Gofa, at an
altitude of about 1 500 metres. The school was
established in 1873 on the initiative of the local
people. Thesite of the school and the building were
donated by village-dwellers. The school-house is a
traditional structure, measuring 6 x 7 metres. No
physical equipment except a blackboard and a few
posters were to be found. In this school 28 boys were
taught by a male teacher, a 28-year-old bachelor. He

is a native of Dergelle near Gidole and speaks Gidoligna
as his first language. Since most of the students are
Gatigna-speaking there were some communication. problems
in this school. The teacher had eight years of schooling
and had attended a two-week inspector's training course
for literacy teachers. He had been working as a teacher
for three years, and received a monthly salary of ETD 30.
(US 15.-) as well as free board and lodging. The teacher
told us that he also taught an evening class for adults
once a week. A small school fee was being collected from
the students. All 28 day-students in the schopl were

included in our study.

When we first visited the school in February 1975 no
local school committee existed according to the teacher.
Later in the year, however, a committee seemed to have
been formed with an ECMY evangelist as chairman. There
was an ECMY congregation in this village, but most

of the people appeared to adhere to traditional beliefs.

The village is fairly small, built on a hill, while
cultivated land is found down in the valley. An
extremely rough dry-weather road leads to the village.
According to local dwellers malaria is the most common
disease. Agriculture is the principal occupation. The

chief crop is sorghum. The staple food of the village
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is a type of bread called kukurfa. The nearest market
used to be Gidole at a walking distance of three hours.
However, a new market place is planned about one hour's

walk from the village.

The houses in the village are very close to each other.
We were informed that the households were divided into
two groups, or subvillages. Most social activities were

confined to the group where a certain household belonged.

The original school was closed down at the end of the
school year 1974/75 since a new govt. school had been
opened about half an hour's walk from the village. This
school catered to children from several villages in the
neighbourhood, with a total of about 200 students. The
new school seemed to possess better facilities than the
old literacy school. Most of the students from school
1.1 joined the govt. school in October 1975.

Even if the day-school does not exist any longer, evening
classes are continuing with a new teacher. The school is
administered by a school committee, chaired by one of the
farmers. The new teacher declared that the most pressing
problem for the school was the scarcity of books. As to
possible solutions he suggested asking assistance from
the Worreda Administrator.

An important consequence of the Land Reform, proclaimed
in March 1975, was the formation of the Peasants’
Assoclations (PA) in the countryside. These bodies were
cherged with considerable respansibilities, for instance
that of schooling. Thus, the local PA is now entrusted
with running the literacy school, However, the services
rendered by YDLC (distribution of LWF-grants and YDLC-

teaching materials, inspection of schools) have not been
discontinued.



School 1.2

Our second school in theé Gidole area is located at a
distance of about 35 kms from the town of Gidole. A
reasonably good dry-weather road climbs to the centre
of the village. The village is fairly large, with
about 1 000 households, and situated at an altitude
of 1 300 metres.

A pattern similar to the one found in the previous
village is apparent here. People live in the hills and
work the land in the valley. Agriculture is the sole
occupation with sorghum as main crop. Gidole market, at
a walking distance of 2,5 hours serves as an outlet

for their produce. The nearest clinic is also at Gidole.
The most serious problem facing the community was
allegedly the lack of medical facilities in the village.

Malaria is reported to be the most widespread disease.

The Evangelical Christians seem to have a more dominant
position than in the village of school 1.1. But
traditional beliefs are not rare. Orthodox Christians
are also found in the area. The vernacular spoken in

this village is called Gidoligna.

The school was started around 1970 on the initiative
of the ECMY congregation in the village. Members of this
group seem to have provided the site and the school

building.

It is a typical local construction and situated in the
centre of the village. A blackboard is the sole piece of
physical equipment. A small library of follow-up books
is to be found at the school. Out of the 73 students
enlisted in March 1875 only one was a girl. B2 of these
participated in our study. The teacher reported that
there were evening classes, where a number of female

students took part.

39
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School 1.2 was competently run by the local school
committee and the four teachers. One of the teachers
was a woman. The most qualified of the teachers had
finished grade 8. All of them stated that they had
received a couple of weeks' inspector’s training for
their work. We noticed that several students lacked

books.

In QOctober 1975 the responsibility for running the

school was handed over to the local PA. Only one of

the old teachers stayed on, and two new teachers were
employed. There had evidently been severe problems at

the initial stage. The assistance from YDLC will continue,
but the administration is to be handled exclusively by
the PA. They seem to have had difficulties in getting
books and chalks to the school, partly owing to financial
problems. The school was officially to be opened in the
first week of October, but the start appears to have been
late. This delay caused YDLC to postpone the distribution
of the yearly grant from LWF, since the rule is that a
school must be reported as functioning properly before

the grant can be disbursed.

The school was reopened later in the year but shortage

of materials remained an obstacle. The teachers complained
that they did not receive their salaries regularly. They
were nevertheless apparently under pressure to carry on
with their teaching. The evening classes continued as

before, but participants found it hard to get hold of books.

Area 2, Nejo

Western Wollega is sometimes regarded as one of the most
progressive parts of Ethiopia. If the literacy rate is a
reliable index of development, Wollega is doing wvery
well indeed with 7 %, the highest official literacy rate
of all the administrative regions (Demography of Ethiopia,

1874}, According to a General Agriculture Survey carried
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out by the Henna Project in Ghimbi Awraja, it may even
be as high as 8.8 %. The same agency places the literacy
level in a few of the worredas at 17 %. The area is
ethnically dominated by the Oromos. The population is
estimated at 1 326 800 (Statistical Abstract, 1976). The
old traditional beliefs have survived up to modern time.
When the Orthodox Church expanded during Menelik's era
the adjustment seems to have been comparatively smooth
in Wollega. Protestant missions of various denominations
appeared during the latter part of the 19th century.

When our study was initiated, Nejo in Ghimbi Awraja was
considered one of the most promising areas of YOLC
activities. It was the largest of the Literacy Centres
in Wollega and reported a substantial interest among
both children and adults. Nejo is a cash crop area,
coffee and teff being the most important produce. How-
ever, during the last few years the growing of coffee
seems to have decreased. The influence of the above-
mentioned Henna Project may have caused a general
improvement in the aspiration level and in the living

conditions of the people.
School 2.1

School 2.1 is situated in Western Wollega about 500 kms
from Addis Ababa. It can be reached by jeep from the
town of Nejo at a distance of 30 kms. lLocation 2.1 is
part of Jarso Worreda, with close to 40 000 inhabitants.
The estimated literacy rate is 15 % in the Worreda,
‘compared to 8.8 % in Wollega (Sanna, 1975) and 4.7 % in
rural Ethiopia. This area is situated in the
cultivated highlands of Western Wollega in the solid
Oromo country. The predominant crops are cereals such
as teff, maize and sorghum. The altitude is about 1 800
meters.

¥

The major problems confronting the community are lack
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of medical facilities and poor communications with the
town of Nejo. The ingidence of malaria and malnutrition

is reportedly very high. This area is referred to as a
town or "Katama", and 1indeed a visitor sees an conglomeration
of huts and houses interspersed with a few shops and
drinking places. Modern amenities, such as telephones

and electricity, are non-existant.

Literacy school 2.1, which is located 500 meters out-
side the "town”, was established in 1968. It was founded
by the man who served as Worreda Administrator at that
time. We were told that landowners had objected to the
school, since they feared that people who received
education would no longer accept exploitation. A school
committee has been responsible for the management of

the school. It had seven members and conducted 1its

meetings at the school.

The local Peasants' Association is now entrusted with
running the literacy school. However, services normally

carried out by YDLC still continue.

In our interviews with the teachers about problems in
the past, we learned that parents had feund it very
hard to afford the school fee. The inspector had invited
the school committee to discuss financial matters. The
fee was ETD 4,50 per year in March 1875. Our informants
also told us that children tended to be absent since
they were needed as labour, and that parents failed to

realize the benefits of education.

A current problem is caused by the infrequency of visits
by inspectors. Solutions that were proposed recommend

employment of an additional inspector and equipping the
inspector with a vehicle of some sort, a motorbike or a

Jjeep.

A description of the physical features of school 2.1
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includes the following items.

Overall measurements: the main building 5 x 30 meters

the annexe 5 x 12 meters.
Number of classrooms: 7.

Building materials: local, mud and wooden poles.
Roofing: corrugated tin.

Flooring: trodden earth.

Lightning: doors and window openings.
Seating: logs arranged as long benches.

Football which seemesd to be a favourite sport was played
in a spacious playground..

Four teachers were attached to the school. The most
qualified of them had had 10 years of schooling and had

attended a course given by an inspector.

Our sample was composed of 74 students from grades 1 and 3.

School 2.2

This area has many characteristics in common with the
locality just described, situated as it is in the undu-
lating hills of Western Wollega, 1 900 meters above sea
level, and accomodating a predominantly agrarian population.
School 2.2 is located in Nejo Worreda containing around
83 000 inhabitants. The literacy rate is reported as 9 %
of the population above the age of 10 (Sanna, 1975). In
the dry season the school can be reached from Nejo, 25
kms away, by means of a four-wheel vehicle. The school
is based at the local ECMY congregation centre, the
church-building serving the double function of worship
and education. To reach the nearest habitation requires

a 15 minutes’ walk

The school was founded in 1873, and has been administered

by a school committee, This assembly consisted of seven
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members and was convened for monthly meetings held on

the school premises. Like school 2.1 this establishment

is now operating under the auspices of the local Peasants’
Association. A constant frustration is apparently caused
by non-payment of school fees. School 2.2, alas, does

not deviate from this pattern. The money shortage entails
such worries as student absence and inadequate teaching
equipment. Owing to administrative problems the LWF grant
had not been distributed in due time, which evidently

aggravated the financial crisis.

When we visited the school in February 1976 the PA had
gathered to debate school finances. The meeting decided
that each member - whether or not he sent children to
school - was to be asked to contribute regularly to the
school. A collection of one dollar per head was effectuated

on the spot.

The school had four classrooms at its disposal in three
separate bulldings, occupying an area of 160 square
meters. Unfortunately, one house was destroyed in a
fire in the spring of 1876. School-children use to

play in the open space between the church and the grave-
yard.

The teaching staff consists of three young men from the
neighbourhood. The education of the most qualified

teacher had included 8 years of elementary-secondary
schooling plus two months of inspector's training. At

our first visit the school had 88 students. The evaluation

sample contains 63 individuals from grades 1-3.

Area 3, Metropolitan Addis

About 90 % of the Ethiopian people live in rural areas.
Buring the last few years there has been a marked
increase in migration to the big cities. Today the

calculated increment of the Addis Ababa population is
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about 7 % per year, out of which 5,6 % is due to in-
migrants (Population of Addis Ababa, 1872). There are
various reasaons for people moving towards big cities.
One obvious driving force seems to be the hope of
employment, especially for people with some kind of
formal education or vocational training. The famine

in the early seventies compelled a number of persons
to leave their villages and seek whatever means of
subsistance they could find in the cities.

Addis Ababa has received a large share of the migrants.
The industrial belt south of Addis may have evoked

hopes of employment. Educational facilities are better

in Addis than anywhere else in the country. Addis and

its surroundings has developed into a kind of big melting

pot, where a multitude of ethnic groups have come together.

The choice of two schools in the Addis region was
determined by the above circumstances. Both are situated
within Menagesha Awraja. The idea was to compare the
progress of schools in this heterogeneous context with
those situated in a comparatively unchanging and uniform
rural environment.

School 3.1

School 3.1 is located in a township about 10 kms from
central Addis Ababa. The town had an estimated population
of 3 890 in 1974 (Statistital Abstract, 1976). School 3.1

is situated a short distance from the main road to Ambo.

The majority of the economically active population are
classified as production and related workers. As little
as about one tenth are engaged in agriculture and
forestry. Close to one in four is literats, which is an
exceptionally high level compared to the country as a
whole.
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School 3.1 was founded in 1972 and cperates under the
auspices of the Gulale ECMY-congregation of Addis Ababa.
It is goverened by a local school committee. Teaching
takes place in a rented building originally intended as
a dwelling-house, It is solidly built with a tin roof,

a flooring of trodden earth and mud-plasterad walls
decorated with old newspapers. Students are seated on
lohgbenches with no armrests. The school compound

allows space for a playground of limited proportions.
Most people in this neighbourhood are Orthodox Christians.
Oromo and Amharic are the principal languages. The
nearest school is within a walking distance of ten
minutes. The school runs on a two-shift schedule with
one group studying in the morning and the other in the

afternoon.

Whern urban land and extra houses were nationalized in
August 1975 the school had to vacate its rented premises.
Representatives of the school management tried to solve
the accomodation problem, but in vain. As a consequence

of this the school could not continue its activities in
that neighbourhood. A replacement for school 3.1 was

later established near the Ambo road but at a considerable
distance from the old locality. Not a single student

seems to have followed the school to its new site.

The research sample from this school was formed by 91
students selected from a total of 113 on the register.
45 of these moved to a govt. school in the area,

when school 3.1 ceased to operate. These students, how-

ever, still remained within the sample.

We managed to obtain information about some of the other
students in the sample. It was not possible to get any
information whatsocever about 25 students, who were

selected at the beginning of the study.



School 3.2

School 3.2 also operates in the Addis Ababa area.
Location 3.2 is a town on the Wolisso~Jimma road,

30 kms south-west of the capital. Statistical
Abstract 1976 quotes the population figure as 4 B70.
A large segment of the population is economically
dependent on agriculture, marketing a produce of
cereals and vegetables in Addis or selling it on
market days in town. A sizeable processing industry
is situated in the vicinity. Dominant languages
are Oromo and Amharic. Judging from available
information there seems to be a majority of Orthodox
Christians, a large group of Muslims and a minority
of Evangelical Christians. Unemployment, shortage
of water and inadequate housing are reported as

urgent problems for the town-dwellers.

The school was established in 1974 and is sponsored
by the ECMY-congregation of Entotto in Addis Ababa.
A certain oppositien to the founding of the school
was encountered from Orthodox Christians who were
reluctant to accept Protestant activities in the
locality.

The school committee has been disbanded since people
fglt that it was not tuned to the new political
situation. A new committee will, however, be formed

in the near future.

School fees are paid monthly and vary according to

grade.

Grade Fee in ETD
1a 0.50

1b 1.--

2 1.25

3 1.50

47
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Grade Fee in ETD
4 2.--
5 2.50

39 poor students were exempted from fees (June 1878).
Difficulties in collecting school fees is reportedly
due to poverty among parents. Other problems are due
to inadequate supplies of books and a shortage of

space for teaching.

School 3.2 is of a considerably higher standard than
other campaign schools, visited by the team, in terms
of buildings, equipment and staffing. There is adequate
sanitation, drinking water, and a playground for games
and recreation. The school takes pride in a well kept
garden, where assorted vegetables are cultivated.
Students are seated on benches with desk and seat

in one piece. A supply of follow-up books is also to

be found. The most qualified teacher had finished the
11th grade and received training on an inspector’'s

course.

A total of 374 students were registered in March 1975,

79 students from grades 1 and 3 constitute the evaluation
sample. In June 1876 the total enrolment had decreased

to 293.

Area 4, Dessie Zuria

Wollo has gained dubious fame in the last few years as
one of the areas which have been hit hardest by draught
and famine. The plateau country in the West has some

rich agricultural land, bordering on the arid Danakil
Desert in the East, Most people live off the land, since
there are few other means available. The figure 2 570 200
is given for the population; the literacy rate is very
low, 2,9 % (Demography of Ethiopia, 1974).
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The Oromos invaded the country during the 17th century.
They gradually became so powerful that the Gondar
dynasty had to lean on them for support against
provincial clan leaders. During this area Islam saw

a period of new prosperity. It was further strengthened
during the period which is called the Age of the Princes.
It seems,howeveg that the Muslims did not gain any
administrative influence, since they were usually barred

from governmental posts (Markakis, 1974, Ullendorff, 1973).

In Dessie Zuria Awraja, which has a population of 134 000,
YDLC ran a number of schools in the Muslim villages. Dessie
Zuria does not include the township of Dessie. This part
of the country had not been exposed to the famine in the
early seventies to the same extent as the Eastern parts

of Wollo. People had not been forced to 1leave their
villages, no relief work had been established among them,
and the communities were not disorganized. YDLC still
queried the results obtained in the area. Despite
substantial financial aid the outcome seemed limited.

It should also be mentioned that the people here speak
Amharic as their first language in spite of their Oromo
crigin.

School 4.1

One of the investigation schools was in Kutaber Worreda,
west of the township of Dessie. The hilly landscape is
difficult to travel through, steep and rugged with deep-

cut mountain streams.

The only way of reaching the village is by foot or on
mule-back. At an altitude of 2 575 metres there is a
village of about 800 households, where the whole

population is Muslim and Amharic-speaking.

The Literacy School started in 1970 on the initiative

of the present teacher, who is the only Christian in



50

Hied ...

“earys

S3ay
T#00nrpug a
Too0yag o
EEERSY
SnNjoes 44
sprary S
39813 4o

1238n1g QO

Trry @

—— > r/l:m
——— c‘uc.l..l_.ﬂll/
* . w/::_:s-.
/. N :
\ .

.,
”
W

,
1\

-

L gt
\ .
W S

r// ,M#

S goa
Z0ten o | TN i

S e
NS TN =
°8 3o

-1,

Informal map gof village 4

Figure 7



51

the village. He taught without pay for the first two
years but is now receiving a salary of ETD 15.-- per
month. The school building in the centre of the village
is very small, 4 x 3,70 metres, and not adequate for
the number of students using it. When we visited the
school for the first time in April 1975, a total of

88 students were enrolled; 28 of these were girls. 55
students took part in our study. One single teacher
was charged with all the instruction. The school

activities. were usually confined to the mornings.

When the team returned in November 1975 the school
situation had deteriorated. The question of a site

for a larger school building had not yet been settled.
The teacher had been told that if he continued to
receive payment for his teaching he would not be
allotted a plot to cultivate. He consequently pondered
the possibility of giving up teaching to live off the
land. YDLC's policy of handing over the responsibility
for the school to the local PA had caused some worry
and confusion. The people felt let down and also - with
some justification - thought that there were more
immediate needs to attend to than education. Severe
disturbances had occured in connection with the land
reform in this area. Threats against schools and
students had been mouthed by the former landlords.
Man& parents were consequently afraid of sending

their children to school. The school was in session
only a few hours in the early morning and then the
students had to return home.

When we visited the school in March 1976 only 20 from
the original group of students still attended this
school. The more advanced of them had moved to a govt.
school in the vicinity. The future of 4.1 appears
uncertain. The standard of the few remaining students

seemed very low.
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The village's main crops are teff and soya beans. The
beans are marketed at Vorkaria, about two hours’ walk
from the village. A larger market is to be found in the
township of Dessie. The local people considered the lack
of medical facilities to be their most pressing problem.
They also complained about the lack of a road to the

village. Typhus was mentioned as a common disease.
School 4.2

The second school in Dessie Zuria is also situated in
Kutaber Worreda. It is located in a Muslim village in
the hills, a mule-track being the only existing link
with other villages. There are about 100 households in
the vicinity of the school, at an altitude of 2 850
metres. The climate is chilly; people suffer a lot from
colds. Tuberculosis together with typhus are reported

as the most common diseases.

The school was started in 13971 on the initiative of the
school inspector. A farmer in the village granted the
use of a small building, about 15 sguare metres, for
the school. This person is also chairman of the local

school committee.

The teacher is 24 years old and married. He has had only
four years of schooling. His monthly pay is ETD 14.--.

He claims that he cannot live on his salary and that he
will be refused land if he continues to receive pay for
his teaching. His case is further complicated by the fact
that he lives in a different village from the one where

he teaches.

When we first came to this school we found 34 students,
out of whom 3 were girls. The students appeared less
advanced then those we had met at the other schools.
The scarcity of teaching aids was striking. The teacher

told us that parents were reluctant to send their girls
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to school, since educated girls might have difficulties

in finding husbands.

When we returned to 4.2 in November 1975 we found the
schoocl in a bad condition. The school building had
deteriorated to such an extent that it was not fit to
be used for that purpose any longer. A number of the
more advanced students had turnmed to a govt. school
within walking distance. The rest of the students
seemed to receive very limited instruction. A few
parents complained that the teacher did not do his
job, but nobody seemed to be willing to take the
initiative of bringing about a change.

This village was one of those which had been affected

by the disturbances in connection with the land reform.
Some students were said to have stopped attending school
after the fighting in September 1875.

When the team visited this village for the last time in
March 1976 it was not possible to conduct the complete
retesting of students as planned. No building was avail-
able for this purpose and the few students we could find
had evidently lost some of the skills they possessed a
year ago. It may well be that the village will lose its
school. The local PA had virtually no resources and it
was clear to us that they felt other community needs more
pressing than education.
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Table 5. Summarized information on sample schools.
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Field visits

A set of field visits to each of the eight sample
schools was carried out. Four trips were made to all
the schools and a fifth journey was undertaken %o
three of them. The team logged around 15 000 kms on
these excursions travelling by car, bus, four-wheel
vehicles and riding on mule-back. Sometimes we
Jjourneyed to a school from a base in the area to
return in the evenings. On other occasions we struck
camp at the school and remained there till we had
finished our business. These journeys were quite
arduous, but necessarily so, since we had elected to

operate in schools situated off the beaten track.

Field visit 1

During the first round of trips we selected participants
for the sample. These students were then given the
literacy test described above. In schools containing
relatively few students everyone present on the first
day of our visit was included in the sample. In larger
schools we picked out an appropriate number of students.
The test session was scheduled to be repeated after one

year, using identical instruments.

The primitive conditions of our literacy schools
created certain problems in the testing situation.
Inadequate lighting and space in school buildings
occasionally forced us to test students in the open
air, where they placed themselves underneath the
protective branches of a large tree. The absence of
desks required students to work with the test book-
lets on their laps. Oral instructions were very time-
consuming in the instances when they had to be

translated into the vernacular.

The tests were invariably administered by the Ethiopian
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team members. They were sometimes aided by an
interpreter, who rendered the oral infermation inte

the local language. Detailed guidelines and instructions
had been prepared in Amharic and Oromo and were always

conveyed orally to the testees in their own language.

At this first visit we also gathered background data
on the individual teachers and the schools, using

Data Form Teachers and Data Form Schools.
Field visit 2

Field visit 2 was devoted to the collection of data

on a number of background variables. regarding campaign
participants. We addressed ourselves to the same
individuals as at the initial visit. The team interviewed
them, using Data Form Participants. This form is, among
other things, concerned with family situation, sex, age,
time spent at school, distance to school, religion and
language.

Field visit 3

The programme for this tour comprised three components:
interviews, classroom observations and acquisition of
health data.

Interviews were conducted with the ald of questionnaires
described above (p.26 ff). The questionnaire Participants
is intended for individuals actually engaged in scheooling
and included in the evaluation sample. The questions are
framed with an eye toc older students who can be expected
to have developed attitudes towards education and who
could be able to communicate their school experiences.

In some instances every student thus eligible was

interviewed, whereas other respondents in larger schools
were randomly or otherwise selected.
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Classroom observations utilizing the formalized instrument
were combined with open-ended descriptions in the form

of lesson reports.

Health data were collected on nutrition (weight, height,
mid-upper-arm circumference), eyesight and hearing. These
activities were carried through in collaboration with

The Ethiopian Nutrition Institute, ENI, in Addis Ababa.
ENI provided basic training in the assessment of health
data, gave us access to their field equipment and assisted
in data treatment. Nutritional data were gathered on all
sample students who could be found. Data collection on
eyesight and hearing was restricted to older students in
the sample, usually from grades 3 and 4. This procedure

required students fo respond in accordance with given
instructions.

A rationale for gathering health data was to explore
potential relations between certain health aspects and

school achievement.

Field visit 4

Field visit 4 was mainly concerned with retesting students
with the literacy test given about 12 months earlier.
Since the first testing session certain changes in our

sample had accurred as indicated in Table 6.
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Table 6. Changes in the Sample after about one Year.

Participants in original sample 1975 466
Participants remaining in school 1976:

Retested 258

Absent 34 292
Participants who had left school 1976:

Moved to other school 55

Did not pay school fees 7

Moved from the village 5

Died 2

Married 2

Started working 21

Other reasons 1) 28

No information available 54 174

Total 466 466

1) This category includes 25 students from school 3.1
which was closed down in 1875

Field visit 5

Three schools - 2.1, 2.2 and 3.2 - were visited on

a fifth occasion. We interviewed students whose
performance at the second testing session either
represented a substantial gain or, on the contrary,

a stagnation, or even loss of abilities as compared
to the initial test results. Questions that were put
to the students centered among other things on the
possession of school-books, attendance, and attitudes
to school-work.



DESCRIPTION OF THE SAMPLE

In the first set of tables the sample is described
according to the variables of sex, age, language and
religion.

Sex

Table 7. Percentage Distribution of Semple on Area and
School by Sex.

Area School Male % Female % Total % Tatal
N=362 N=104 N=466 No
Gidole 1.1 100 - 100 (28)
1.2 98 2 100 (62)
Nejo 2 82 18 100 (74)
2.2 83 17 100 {63)
Addis 3.1 59 41 100 (813
3.2 55 45 100 (68)
Dessie 4,1 84 16 100 (55)
4.2 92 8 100 (24)

The sex distribution in the sample is by and large the
same as in the whole campaign. The ratio of male to

female students is approximately 1 to 3. The lowest

female recruitment is registered for the Gidole area
with only one girl among the 90 students. Female
attendance is also remarkably weak in the Dessie aree.
Comparable data in Table 8 suggest that the low pro-
portion of females may not be typical. On the other
hand, one should not exclude the probability that YDLC

statistics overestimate girl enrolment.
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Table 8. Sex Distribution of Campaign Participants
According to YDLC Statistics.

Level CorrespondingQ) Year Male Female
Research Area No % No %
1. Campaign - 1862-1975 361536 77 109784 23
2. Campaign - Dec -75 114556 77 34854 23
3. Gidole LCZ] Gidole Dec -75 776 85 426 35
4. Nejo LC Nejo Dec -75 54403 80 1323 20
5. Dessie LC Dessie Dec ~75 2162 65 1141 35
B. Addis Ababa Addis Dec -75 2020 6B 1026 34
Synod
7. Average 3-6 10388 73 3916 27
ee p. 33

2) iteracy Centre (of p. 12-13).

B)Adults are not included in this figure

Table 9 indicates a noticably low proportion of women in
the age group 5-24 for the Gidole and Dessie Awrajas,
and possibly provides a clue to the lack of girls in

the research schools from these provinces. It is at
least conceivable that this particular sex distribution

reflects to some extent the population structure.

According to the official statistics for the entire
country 50 % of the age group 5-24 are male, and 50 %
are female. In other words a perfect balance in the

sex distribution (Statistical Abstract, 1976).
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The figures cited for all schools in Ethiopia are
69 % male and 31 % female students (Statistical
Abstract, 1876).

Table 8. Rural Population in Certain Awrajas by Sex
and Age Group 5-24,.

Awraja Corresponding Male Female

Research Area No. % No. o
Gardula Gidole 33420 56.0 26280 44.0
Ghimbi Nejo 115600 51.1 110590 48.9
Gefarsa1) Addis Ababa 533 45.3 644 54.7
Dessie Dessie 29325 57.8 21405 42.2
Zuria

1)GEz«Far‘sa Township, cf p 32

Sources: Demography of Ethiopia, 1974, Tables of
Demographic date for ninety-one towns, 1875, Excerpts
from unpublished manuscripts at CS0, 1976

Potential causes for the weak female participation are
discussed in connection with the interview material

which will be presented in a later report.

Age

It is notoriously difficult to obtain valid assessments

of age in environments of the type represented in this
report. The data shown in Table 10 are based on responses
from participants who were asked straightforwardly about
their age. The resulting information should be interpreted

with a certain caution.
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Table 10. DBistribution of Sample on Age.

Age No %
5 1 0.2
6 15 3.2
7 33 7.1
8 62 13.3
9 50 10.7

10 78 16.7

11 40 8.6

12 62 13.3

13 44 9.4

14 29 6.2

15-24") 39 8.4

Not stated 13 2.8

Total 468 100.0

Mean 10.7

Median 10.3
1)34 of the individuals in this age group were between
15 and 17 years old.

In YDLC statistics for 1975 the total enrolment was
148 410, out of which 18 % were reported as adults.

Language

Only about one third of the sample students speak Amharic
as their mother tongue. These students are recruited from
the Dessie area and from the Addis area. Amharic is the
official language in Ethiopia but is only spoken by a
minority of the population. Ullendorff (1373) estimates
the number of Amharic speakers at around 8 to 10 million.
Oromo is the language of a major ethnic group bearing

the same name and representing roughly one third of the
total population (Edgren, 1971). Gidoligna and Gatigna
are dialects spoken in the Gidole area of Gemu Gofa.
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Table 11. Distribution of Sample on First Language.

Language No. %

Amharic 157 33.7
Oromo 188 40.3
Gidoligna 57 12.2
Gatigna 28 6.0
Other 19 4.1
Not stated 17 3.6
Total 466 100.0

The target language in YDLC schools is Amharic which
means that the majority of the students have to learn to

read in a language that is foreign to them.

Religion

It has been estimated that 40 % of the entire population
are Orthodox Christians, 40-45 % are Muslims, and

the rest followers of traditional beliefs.

Table 12. Distribution of Sample on Religion.

Religion No. %
Eth.Orthodox 200 42.9
Evangelical 167 35.8
Muslim 77 16.5
Other 1 0.2
Not steted 21 4.5
Total 466 100.0

"Evangelical” in this context is synonymous with the
Evangelical Church Mekane Yesus, ECMY, with a total
membership of about 300 000 in 1978. Our attention is

drawn to the circumstance that in spite of the fact
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that YDLC operates within the framework of ECMY, the
majority of the sample students have either Orthodox
or Muslim backgrounds. This could be regarded as an
indication that campaign schools have an open, non-
sectarian approach. Such a state of affairs would
conceivably facilitate the transfer of YDLC shcools

to Peasants' Associations (Cf. pp. 14, 38).

The following diagram indicates the predominant

creeds in the sample schools.

Religion Schopl Area

]Drthodox 2.1 Nejo
] 3.1, 3.2 Addis
‘Evangelical {

1, 1.2 Gidole
2 Nejo

‘Muslim T { 4.1, 4.2 Dessie

N =

Figure 8. Predominant religion in sample schools.
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III. RESULTS
ACHIEVEMENT IN LITERACY

In presenting literacy achievement over a period of

time it would seem logical to choose as our point of
departure a universally accepted definition of literacy.
But evidently there is no such widely accepted consensus
about what is meant by literacy. It also seems that the
notion of literacy must vary according to what a literate

person is expected to perform in different ecaonemic and
cultural milieus.

With the scope of our report in mind it would seem fair

to utilize the definition of literacy which YDLC found
relevant (see p. 20). In essence, this definition

requires a literate person to be able to read, write

and calculate. It should be noted in this context that
official Ethiopian statistics have defined a literate
person as an individual who possesses the skills necessary
to read and write a simple sentence (Demography of Ethiopia,
1974). These requirements are obviously less exacting than
those of YDLC. Both the construction of instruments and
the subsequent analyses of the test results have been

guided by YDLC categories of performance.

In reporting our test results here two separate sets of
criteria are being employed, one relating to literacy as
a global ability and the other to component skills of

literacy. These criteria are expressed in terms of test
scores. Let us first consider the score for overall
literacy. The dividing line is set at 117 points out

of a maximum score of 229. This demarcation is derived
from the relative weight of the various test items and
sections. A subdivision has been made between illiterate
and what is here referred to as partially literate.
Partially literate denotes an intermediate stage,

characterizing students who master reading fundamentals,
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i.e. have broken the code, and are in the process of
becoming literace. Breaking the code signifies the
ability to translate written symbols into spoken

language.

Component literacy skills are reflected in Figure 9.
Component skills in this context is defined as the
multiple abilities which together constitute glebal
reading competency.Abilities and instruments are
combined with 7 sectional scores (maximum scores and
criterion scores) based on the four different test
sections (reading Sections 1-3 and Arithmetic Section).
In the following account of results these sectional

scores are examined for interrelations.

This procedure was prompted by an assumption that a

person may well be literate without mastering all of

the component abilities and that a non-literate individual
may be competent in one or more of the component skills.
It is also conceivable that someone can write but not

read with comprehension, or on the contrary that he is
proficient in reading but is lacking in writing skills,
One can also imagine an individual who can calculate but
is unable to read and write. These suppositions are
corroborated by the actual findings (Tables 13-19).
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Reading Test Section 1 Total Reading Total
(breaking - Test Reading and
the code) Max. scores " Section 1-3 Arithmetic

80 > Test, the
Max. scores > —> Max. scores complete
47 Crit.scores 186 test

49-80 E battery
Crit.scores Crit.scores
29-47 98-186

: Max. scores

Test Section 2 223

Reading
Writing, Camprehension Arithmetic Crit.soores
elementary Test

Max. scores
33

Crit.secores
20-33

Max. scores
43

Crit.scores
29-43

Test Section 3
Reading
Comprehension
advanced

Max. scores
63

Crit.scores
20-63

Max. scores
43

Crit.scores
19~43

Level of literacy, based on criterion scores from the complete
test battery (cf Appendix A)

Illiterate
Partially literate
Literate

criterion scores
criterion scores

criterion scores

0 - 24
25 - 116
117 -~ 229

Figure 9, Relations between instruments and literacy skills
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TEST RESULTS 1875

All sample students were tested during the first field visit.
Out of a total of 466 a few did not complete the whole
test. These students have been excluded in all tables
presenting component skills and levels of literacy. The
total number of students who took the whole testing battery
is 452.

Relations between component skills and literacy levels

In this section test results are presented by
comparing performance in component skills with achieve-

ment at literacy levels.

Table 13. Level of Literacy by Reading.

Level of literacy
I1lit. Part.lit. Lit. Total

Above criterion 0 59 481 240
Below criterion 78 133 1 212
Total 78 192 182 452

All individuals who meet the requirements of the
reading criterion are either partially literate, or
fully literate. Breaking the code shows a relatively

low correlation with advanced reading comprehension.
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Table 14. Level of Literacy by Writing.

Level of literacy
I11lit. Part.lit. Lit. Total

Writing

Above criterion 1 32 169 202
Below criterion 77 160 13 250
Total 78 192 182 452

Thirteen literates do not reach the writing standard.
There is only one illiterate among the participants

-who fulfil the writing requirements. The remainder
of those who can write belong to the categories
Partially literate and Literate. Writing is strongly
correlated with Reading Section 1.

Table 15. Level of Literacy by Section 1.

Level of literacy
I1lit. Part.lit. Lit. Total

Total Section 1

Above criterion 0 45 180 225
Below criterion 78 147 2 227
Total 78 192 182 452

Participants who perform well on Section 1 of the
reading test have all left the illiterate group. Two
under-achievers in this test are classified as literates.
To explain this particular finding requires a more
thorough analysis. The poor readers could hypothetically
have made up for their deficiency by doing better on

the arithmetic test. The data in Table 16 lend some
support to this theory. As can be noted there is a
slight difference in totals between Tables 15 and 16.
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Table 16. Total Reading test by Section 1.

Total Reading test (Section 1-3)

Below crit. Above crit. Total
Total Section 1
Above criterion 51 176 227
Below criterion 231 0 231
Total 282 176 458

Arithmetic is not included in the Total Reading test.

Consequently it is not possible to compensate for poor

reading with a high score on the Arithmetic test. Table

16 shows that no one who is deficient in the first

section of the Reading test is successful on the Total

Reading test. If we examine the correlation values,

Section 1 of the reading test seems to have comparatively

little in common with Section 3.

Table 17. Level of Literacy by Section 3.

Level of literacy

I1lit. Part.lit. Lit. Total
Reading Comprehension Advanced,
Jotel Section3
Above criterion 0 0 a7 a7
Below criterion 78 192 95 365
Total 78 192 182 452

Only literates are able to cross the dividing line

Reading Section 3. Ninety-five literates are below

in advanced reading comprehension. Section 3 gives
low correlations with all test variables presented

for

the mark
relatively
in this

part of the report. A tenable conclusion is that Section 3

measures a skill that is to some degree distinct from

other component skills.
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Table 18. Level of Literacy by Total Reading

Level of literacy
I1lit. Part.lit. Lit. Total

Total Reading test
(Section 1-3)

Above criterion 0 4 171 175
Below criterion 78 188 11 277
Total 78 188 182 452

Eleven students are literate without having passed the
Total Reading test and four have passed it without being
literate. The reason for this could be the influence of
the Arithmetic Section upon the criteria of literacy,.

In an expanded analysis one would want to examine
exactly what reading test items the eleven students are
weak on, and where in the total test they have
compensated for this deficiency. Such a follow-up
exploration will, however, have to be postponed

until a projected expansion of the present study

can be made.

Table 18. Level of Literacy by Arithmetic Test.

Level of literacy
I11it. Part.lit. Lit. Total

Arithmetic test

Above criterion 8] 55 178 233
Below criterion 78 137 4 219
Total 78 192 182 452

It is evidently possible to demonstrate skills in
Arithmetic without being fully literate. As we have
observed in connection with Tables 15 and 18 there appears
to be a tendency for weak readers to compensate for

their inadequacy by a relatively better performance on
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the Arithmetic test. As might be expected the Arithmetic

test correlates only modestly with Reading section 3.

A review of data on component skills and literacy levels

suggests certain tentative conclusions.

There seems to be a case for component skills even
if a certain amount of overlapping between two or

more skills can be observed.

Advanced Peading comprehension as reflected in Section
3 stands out as an ability with distinctive traits.
Breaking the code measures something which is different
from reading comprehension. f
Performance in Arithmetic and Comprehension does
not seem to depend to a very large extent on
writing ability. This was also why test items
were given an objective form, i.e. multiple
choice. Section 3 requires minimal writing
competence. The scoring procedure was carried
out with considerable tolerance as regards

spelling mistakes.

Relations between literacy level and background variables

The preceding pages were concerned with a breakdown of
the literacy level as outlined in Fig. 9. Component
skills and test sections were in other words compared
with the literacy level. In the following paragraph no
reference is made to component skills etc.. Reading
achievement expressed in terms of literacy level is
correlated with background variables such as sex,
religion, and time at school.
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Table 20, Level of Literacy at First Testing by Sex,
Percentage Distribution.

Level of literscy
Illiterate Partially literate Literate Total

N=78 N=182 N=182 N=452
Male 18,86 42,1 39,3 100
Female 12,6 43,7 43,7 100
Total 17,2 42,5 40,3 100

Female students seem to perform somewhat better than
male students. 43,7 % of the girls fulfil the criterion
for the designation literate while the corresponding
proportion of boys is 39,3 %.

Controlling for age and time at schocl literate girls
are older and have attended school longer than boys in
the same category. They also seem to have gone to other

schools more than boys.

Table 21. Level of Literacy at First Testing by Area
and School, Percentage Distribution.

Level af litaracy
Area School  Illiterate Partially - Literate Total Total

literate
N=78 N=192 N=182 N=452  No
Gidole 1.1 37 56 7 100 (27)
1.2 15 58 35 168 (833
Nejo 2.1 12 37 51 100 (68)
2.2 1 38 61 100 (61)
Addis 3.1 8 40 52 100 (80)
3.2 6 43 51 100 (69}
Dessie 4.1 49 47 4 100 (53)
4.2 54 33 13 100 (24}

School 2.2 in the Nejo area shows the highest literacy level,
61 %. The same school has also got the lowest level of

illiteracy, 1 %.
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Table 22. Level of Literacy at First Testing by First
Language, Percentage Distribution.

Level of literacy
Illiterate Partially Literate Total Total

literate
N=78 N=192 N=182 N=452  No
Amharic 28 40 32 100 (154)
Oromo 6 39 55 100 (180)
Gidoligna 13 53 34 100 (55)
Gatigna 37 56 7 100 (273
Other 16 47 37 100 (19}
Not stated 28 41 30 100 (17}
Total 17 43 40 100 (452)

55 % of the Oromo-speaking students fulfil the literacy
criterion. It is somewhat remarkable that only 32 % of
the Amharic-speaking students are literate. This result
should, however, be viewed in the context of each school
and of the various factors that are relevant to literacy
achievement.

Table 23. Level of Literacy at First Testing by Time at
Literacy School up to First Visit of the Team.

Level of literacy
Time at literacy school Illiterate Partially Literate Total

literate

No No No No

1 month 3 2 2 7

2- 3 months 16 10 3 29
4- 8" 48 114 63 225
g-11 " . 2 2 o 4
12-16 " 4 31 44 79
17-19 " 0 1 0 1
20-24 7 1 32 41
15-60 " 0 17 35 52
Not stated 4 3 14
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The majority of the literate students had spent more

than 8 months (one school year) at school.

A review of the time it takes to become literate in
different schools is given below.

The two Addis schools, 3.1 and 3.2, have a comparatively
large number of students, who are literate in spite of
having gone to school less than 8 months (one school year).
Many of these students, however, state that they have
previously attended other schools.

In schools 4.1 and 4.2 (Dessie arsa) no student who has
spent less than 20 months at school passes the criterion

of literate. Apparently it takes longer to become literate
in Dessie than in Addis in spite of the fact that all

the Dessie students are Amharic-speaking. It is worth noting
that the two Oessie schools and one of the Addis schools
have classes only in the morning.

In school 2.2 {Nejo area) most of the literate students
had spent 12-16 months at school. A few were literate
after 4-8 months. In this area it was rather uncommon
that students had previously attended other schools. By
and large, school 2.2 has the best result with 61 % of
the students fulfilling the criterion compared with 52 %
for the two Addis schools.

in school 2.1 students took 20-24 months to become literate.

In the Gidole area, schools 1.1 and 1.2, most of the

literate students had spent more than 25 months at school.
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Table 24. Time at Other School by Time at Literacy School
up to the First Visit of the Team.

Time at other school

Time at literecy school 4-8 months  9-16 months Total

i No No No

1 month 2 0 2
2- 3 months 8 3 9
4- 8" 47 32 79
g-11 " 1 0 1
12-16 " 20 5 25
20-24 g 3 12
25-60 " 5 0 5
Total 80 43" 133

1) Only 2 individuals in this group spent less than 16
months at another school.

133 individuals have spent 4 months and more in other
schools before joining the literacy school. As can be seen
in Table 18 the majority of these individuals attend the
Addis schools. When looking at the kind of schools these
students have attended we find that many claim to have
gone to Private schools and Priest schools. A few seem

to have attended govt. schools. Reading instruction is

given in all these categories of schools.

Tahle 25. Area and School by Time at Other School.

Time at other school

Area School 4-8 months  9-16 months Total
No No No
Gidole 1.1 0 0 0
1.2 1 s} 1
Nejo 2.1 10 3 13
2.2 16 2 18
Addis 3.1 42 14 56
3.2 17 24 41
Dessie 4.1 4 0 4
4.2 0 0 0

Total 30 43 133
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Table 26. Level of Literacy at First Testing by Number of
Literates in Students’ Household.

Level of literacy

Number of literates Illiterate Partially Literate Total
in householc literate

No No No No
None 25 52 52 129
1 literate 24 58 42 124
2 literates 12 31 25 68
3-4 literates 12 30 34 76
5-12 literates 1 14 26 41
Not stated 4 7 3 14
Total 78 192 182 452

There is no apparent connection between school results and
literacy in the household. One could propound the theory that
once the students have started learning it is of marginal
importance whether they come from a literate background

or not. 68 % of the sample students claim to have one or more
literates in the household. A possible effect of this factor
is that literate parents are moreinclined to send their

children to school.

Table 27. Level of Literacy at First Testing by Stated Age.

Level of literacy
Illiterate Partially Literate Total

literate

No No No No
5- & years 7 7 1 15
7-8" 38 36 20 94
g-11 " 22 86 56 164
12-14 " 5 44 78 127
15-24 " 2 13 24 39
Not stated 4 6 3 13

Total 78 192 182 452
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Table 27 indicates that literacy attainment is coupled
with age. The older students produce better results than
the younger ones. Controlling for time spent at school
it appears that Table 27 actually mirrors the effect of

the length of schooling upon literacy achievement.

Table 28. Level of Litesracy at First Test by Distance to
School in Walking Time.

Level of literscy

Walking time Illiterate Partially Literate Total
literate

No No No No
1-15 minutes 46 100 79 225
16-30 7 10 26 34 70
31-45 " 8] 15 23 38
46-60 " 10 32 28 70
61- " 7 10 15 © 32
Not stated 5 9 3 17
Total 78 192 182 452

55 % of the individuals living at a walking distance of

16 minutes or more from school are literate as compared
with 43 % of those whose school is within 15 minutes'
walking distance. Age and its counterpart, time in school,

could once again be operating as underlying factors.

Table 28. Level of Literacy at First Testing by Religion.

Level of literacy

Religion Illiterate Partially Literate Total
literate

No No No No
Orthodox 18 76 97 191
Evangelical 19 77 66 162
Muslim 35 30 12 77
Other 0 0 1 1
Not stated B g 6 21

Total 78 192 182 452
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The largest number of illiferates is found among the
Muslims. The majority of these live in the Dessie area,

while the rest of them are found in the Addis schools.

Reasons for leaving school

When the team set about to retest the students after
about one year in February - March 1976 certain changes

in the original sample had ocurred {(See Table 6, p. 58).

In most cases we were able to get some indication about
what had happened to students who had left school. Often
the teachers could supply this information, in other
instances the pupils were our source. Many of the
missing students had moved to other schools in the
neighbourhood; others had started working permanently in
the fields. Quite a few had left simply because their
school had closed down. As can be seen in Table 30,42 %
of the students were literate when they left and another
44 % were partially literate. Table 31 indicates that
most of the missing students had spent more than one

year at school at the time they left.
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Table 30. Level of Literacy at First Testing by Reason
No Retesting.

Illiterate Partially Literate Total

literate

No No No No
Moved to other school 2 18 34 54
School fees 0 0 7 7
Moved out 2 1 2 5
Got married 1 1 0 2
Died 1 0 1 2
Absent 7 20 5 32
Started working 2 kN 7 20
Other') 4 15 8 27
Not stated 9 22 20 51
Total?) 28 88 84 200

under the category "Other” are listed 25 students who had left
because their school had ceased to operate.

2)Information about B of the students who had left school is missing.

The issue of drop-out is crucial to all literacy work.

In the context of YDLC, where schooling is not formalized
in a specified number of years, one could define a drop-
out as a person who leaves school before he has learnt to
read and write. Looking at Table30 it is obvious that many
students who left school in the interval between the first
and second testing were in fact literate. More than 25 %
of those who left had moved to other schools where they
continued their studies.
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Table 31. Time at Literacy School up to First Visit of the
Team by Reason no Retesting.

Time in months at literacy school

1-3  4-8 9-16  17-24 25-60 Not Total
stated

No No No No No No No
Moved to other school 4 17 13 3 17 1 55
School fees 1 5 0 1 0 0 7
Moved out 0 4 8] 0 1 0
Got married 1 0 0 0 0 2
Died 0 0 0 0 0 2 2
Absent 5 18 5 3 2 1 34
Started working 1 8 1 4 1 21
Other 3 22 2 1 0 0 28
Not stated 5 28 7 2 B 6 54
Total 20 101 351] 112) 30 1M 208

1]2 individuals in this group spent less than 12 months at school

2)1 "_ 20"~

Megan scores
In the following tables results from the first testing

(1975) are expressed in mean scores. Outcomes for the

gight sample schools are listed in ranking order.
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Table 32. Mean scores for Reading Sections 1-3 by School.

Rank School Area Mean
1 2.2 Nejo 80,5
2 3.1 Addis 89,8
3 3.2 Addis 79,2
4 2.1 Nejo 75,3
5 1.2 Gidole 72,0
6 1.1 Gidole 35,7
7 4.2 Dessie 34,4
8 4.1 Dessie 24,7
Mean score for the whole sample 64,8

Table 33. Mean scores for Arithmetic Section by School.

Rank School Area Mean
1 2.2 Nejo 30,1
2 2.1 Nejo 25,4
3 3.1 Addis 21,7
4 1.2 Gidole 19,3
5 3.2 Addis 19,0
6 1.1 Gidole 13,2
7 4.1 Dessie 9,4
8 4.2 Dessie 8,8

Mean score for the whole sample 20,0
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Table 34. Mean Scores for the Complete Test Battery

by School.

Rank School Area Mean

1 2.2 Nejo 120,3
2 3.1 Addis 111,6
3 2.1 Nejo 102,14
4 3.2 Addis 98,1
5 1.2 Gidole 91,4
5 1.1 Gidole . 48,4
7 4,2 Dessie 43,0
8 4.1 Dessie 35,0
Mean score for the whole sample 90,2

A high-achievment school

School 2.2 in the Nejo area had the best results in
terms of literacy level at the initial testing (cf.
Table 21). The prize also goes to the same school as
the indicator of mean scores on the first test (cf.
Tables 32-34). School 2.2 has already been presented

in Chapter 2. We are going to describe and to discuss
the characteristic features of this school and its
neighbourhood with the intention of suggesting possible
relations between characteristics and high-rating

achievement.

Administration. School 2.2 started operating in 1973
under @ local school committee. Since 1976 it has been
run by the local Peasants' Association. The PA meeting
dealing with school finances described on p. 44 might
be taken as an indication of the involvement of the
village dwellers in their school.

The qualifications of the teachers expressed in terms

of formal schooling and experience are about the same

as the average for the research schools. The teachers
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showed a marked positive attitude to their work. The
teacher to student ratio is well below the mean for the
eight schools that were studied, 1/29 compared to 1/50.
As regards buildings and equipment there is little to

distinguish school 2.2 from the rest of the sample.

Literacy rate. The literacy rate is comparatively high

in the immediate vicinity as well as in the surrocunding

area.

- Nejo Worreda 7 % (Demography of Ethiopia, 1975}
- Ghimbi Awraja 8,8 % (Sanna, 1975)

- Wollega 9 % (Sanna, 1875)

- Ethiopia 4,7 % (Demography of Ethiopia, 1975)

Language. One hundred per cent of the students in this
school are native speakers of Oromo. Knowledge of Amharic -
barring what is absorbed at school - probably ranges from
minimal to none. In comparison, 34 % of the total sample

speak Amharic as their mother tongue.

Religion. As many as 55 of the 63 students are Evangelical
Christians. Together with the two Gidole schools 2.2 has
the largest proportion of Evangelicals in the sample.

Sex. There is a slightly smaller proportion of girls in

2.2 compared with the other schools in the study

- school 2.2 82,

5 female
- sample 77,7

% male 17,5 %

% male 22,3 % female

Length of schooling. Could the relative pre-eminence of
the students in 2.2 be attributed to longer time spent at
school? It appears that these students had been exposed

to roughly the same or a slightly lesser amount of
schooling than the other sample participants. Both
time spent at school 2.2 and at other schools have been

taken into consideration.
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Age. As many as 64 % of the students are in the age

group 12-14 years compared to 28 % for the entire sample.
The mean age for all 466 students is 10,7. The 2.2
student is evidently older than the average sample
participant. As was noted in the preceding pages older
students have usually spent a longer period at school
than their younger counterparts. But we also recall

that students in school 2.2 had not gone to school any
longer than other students. This seeming contradiction

might be explained by the variable of distance to school.

Distance to school. Our data indicate that students from
2.2 together with those in one of the Dessie schoels

live relatively far away from their schools. An examination
of cross-tabulated data on age and distance to school
affirms that older students have a longer way to go. It
seems plausible that parents are reluctant to dispatch

young children to relatively far-off schools.

TEST RESULTS 1976

Students gain scores

All sample students who still attended school in February-
March 1976 were retested (cf. Table B, p. 58}. The
intention was to assess student achievement in literacy
ogver a specified period of time. Differences in results
between the 1975 and 1976 testings (gains) are compared
with literacy levels in Tables 35-3B.
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Table 35. Level of Literacy by Gain Scores on thg Complete
Test Battery (Section 1-3 and Arithmetic).

Level of literacy

Illiterate Part.lit. Literate Total

No % No % No % No
Gain scores
-7 - 15 g 26 8 10 38 47 55
16 - 35 12 34 28 35 38 48 78
36 - 50 10 29 21 27 4 5 35
51 - 112 4 11 22 28 0 26
Total 35 100 79 100 80 100 194

As can be seen in Table 35 the partially literate seem to
gain most, while 47 % of the literates fall in the lowest

gain category.

Table 36. Level of Literacy by Gain Scores on the Reading
Test (Section 1-3).

Level of literacy

Illiterate Part.lit. Literate Total

No % No % No % No
Gain scores
-12 - 10 19 41 10 12 31 35 60
M - 30 15 33 33 38 56 62 104
31 - 45 5] 13 23 26 3 3 32
46 - 98 5 13 21 24 0 0 27
Total 48 100 B7 100 390 100 223

When we look at Table 36 which shows gain scores on the Total
Reading test (Section 1-3) we find 41 % of the illiterates

in the lowest gain category. Further analysis is desirable

in order to identify these individuals. The partially literate
gain most on this variable, too. It is noteworthy that the
literates have improved relatively little. One reason may

by that they scored very high on the first test session in
1975,
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All three literacy level categories gained substantially
on the Arithmetic section.

The results in gain scores indicate the crucial importance
of not leaving the partially literates before they have
reached a higher level of learning. There is reason to
suspect that they might otherwise relapse into illiteracy.
On the other hand a comparatively short period of further
schooling would probably make them fully literate.

Let us consider the issue of gain scores in connection with
a few other factors.

The findings do not permit any conclusions about the role

of first language.

Age. The younger students gain most. This could probably
be explained by the fact that younger students have
usually spent less time at school at the time of the
first testing (Field visit 1). A sizable portion of the
younger students were found among the illiterates or
partially literates on that occasion. We have noticed
that the more advanced students who had high scores at
the first test session made comparatively less progress
than those who had lower scores. Possible reasons for

this phenomencon are discussed on pp. 88-90.
Sex. The girls seem to gain somewhat more than the boys.
As was stated earlier they also performed better on the

first testing.

Number of literates in students’ households. Individuals

who have one or more literates living in the household
seem to improve their results more than those living in

a completely illiterate household.

Time at school at fiprst visit. The participants who had

spent 4-8 months at school at the first visit of the team
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gained more than those who had spent a longer period at
school. This group is, however, the largest and also the
one which contained the largest number of illiterates

and partially literates at the first testing.

Retest scores in relation to schools

As the reader may recall, school 2.2 was the most success-
ful at the first testing. Let us see if it also holds

its own at the second test session.

Mean scores on different parts of the test battery were
computed in order to find out whether or not school 2.2
could hold its position as the best achieving school of

the sample. The data show the following results:

The complete test battery, where school 2.2 ranks as 1
Arithmetic test

Section 3

Total Reading (Section 1-3)
Section 1

Sgetion 2

w w W = -

School 2.2 is evidently still one of the best schools in
the sample. In the instances where it does not rank
highest it is still clearly above the mean for the sample

as a whole.

When relating mean scores for school 2.2 on the second
testing to criteria for component skills and global
literacy ability we.found that 2.2 is well above all
criteria. The same goes for schools 3.1 and 3.2 with
the exception of Section 3, where they fall slightly
below the dividing line. School 2.1 is a good fourth
on the ranking list.

We have also examined mean gain scores for the different

schools as regards Total Reading (Sections 1-3), Arithmetic,

and the complete test battery (Sections 1-3 and Arithmetic).



School 3.2 is the most outstanding as regards the
variable of gain scores. Younger students in particular
in the lowest grades show substantial gains. We have
already pointed out that partially literates gain most,
The majority of youngsters in 3.2 probably belonged

to this group. A further analysis of the particular

individuals who made considerable gains is desirable.

When discussing gain scores it is well to keep a few
facts in mind: School 1.1 and 3.1 ceased to operate

at the end of June 1975. The sample students from these
schools who were retested 1976 had all joined govt.
schools in the neighbourhood. It is probable that these
schools had better teaching facilities than the literacy
school. 3.1 students for instance joined a govt. school
which was apparently well squipped and staffed with
qualified teachers. Even so these students did not
perform better on gain scores than those from Nejo

and the second Addis school, 3.2.

In all schools there is a tendency for younger students
in low grades to gain remarkably more than the more
advanced. There are several possible explanations for
this phenomenon. A few suggestions based on the test
scores and our experience from the field visits will

be presented here.

A likely reason might be found in the increase of
difficulty level. The proficient students got all the
gasy items correct at the first testing. In order to
improve their scores they would have to perform equally
well on the more difficult items, especially in Section
3, which measures advanced reading comprehension. They
had probably already reached their limit and therefore

failed on these items.

Another factor to consider is statistical regression,

e.g. gravitation of extreme values towards the mean.
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One may theorize whether certain students have

exhausted the capacities of their school. Shortage

of teaching materials and the limited qualifications

of some teachers may have prevented students from

going beyond a certain level. Although these students
attend school and thus keep up their reading ability,
they cannot make any tangible progress until they

move to a school with better resources. This circumstance
may have caused quite a large number of students to

move to other schools. The literacy school might in

many cases function as a feeder for other schools.

A presentation of test results from 1876 is incomplete
without some comments on the Dessie schools, 4.1 and
4,2, In the description of these schools (cf. pp. 49 ff)

certain problems facing the villages are discussed.

As can be seen in Tables 32-34 schools 4.1 and 4.2
are at the bottom of the ranking list for the first
testing. At the retesting few of the original sample
students still remained at the literacy school. The
most advanced of them had moved to other schools
whereas the remainder had either dropped out or their
studies had stagnated. Many students seemed to have
lost most of their reading ability during the year
that had elapsed since our first test session. The
students seemed undisciplined and unaccustomed to
taking instructions in the classroom. Many parents were
evidently unwilling to send their children to school.
Some of the older students had become full-time farmers
and joined the Peassants' Association. People did not
appear particularly keen on supporting the village
school, and many other social needs were regarded as
more urgent. )

One of the Peasants’ Associations was reported to be
completely out of funds. In the village where school

4.2 was situated the school building deteriorated to



such an extent that it was no longer suitable for its

original purpose.
INTERVIEWS

In the course of the field visits we conducted a number
of interviews. This material will be treated in a
future report. In the present report questionnaires
from the Gidole area have been compiled and inserted

in the Appendix without comment (see Appendix C).

Special attention has also been paid to the low female
participation in the Gidole area. The reader will
recall that there was only one girl among the sample
students in the two Gidole schools. A summary of

attitudes towards female enrolment is found below.

Education of girls

Many parents seem to think that if a boy goes to school
he may éventually benefit economically from his studies
and thus be able to offer assistance to his parents.
But since girls usually marry, it will be the husband
rather than the parents who will enjoy the gains. Girls
are supposed to help with the household work. Since
mothers are often overburdened with their daily tasks
it may be difficult to spare the girls during daytime.
Part of the necessary "education” for a girl is the
training for marriage which usually starts at an early

age.

Another point is the reluctance to allow girls to leave
the house alone. Many fathers will not permit their
young daughters to move around unprotected.

The issue of '
said that girls cannot make any use of their reading

and writing abilities. Since few other subjects are
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taught at the elementary level of most literacy schools
parents feel that there are no obvious advantages

connected with the education of girls.

The idea of "investment” was very much in evidence in
connection with the issue of sending boys and girls to
schools,; especially in the Gidole area. The most common
reason for not sending children to school seemed to be
a lack of financial resocurces. The children were also

needed as labour at home.

Interview with a drop-out

One interview from the Dessie area is summarized below.

The problem of an appropriate description of students
who have left schocl can be illustrated by the case

of a young man from the Dessie area. He told us that
he was 16 years old and that he had spent two years

at school. The teachers classified this boy as a
drop-out. He had left school in 1974, two years before
our interview took place. Apparently he lived at about
one hour’s walking distance from the school. He seemed
to enjoy taking the literacy test and did very well,

fulfilling the criterion for literate.

The story he told us is probably a common one. He had
joined school because his friends went there. He learned
to read and write, but would have preferred more
instruction in these subjects. He made practical use

of his new abilities by reading and writing letters

for his family, and by teaching them and his friends

to read and write.

The only printed texts he had managed to read apart
from schoolbooks were some religious books he had
borrowed from friends. The boy told us that he was

forced to leave school because his mother died, and



and his father remarried. His stepmother refused to

feed him when he was not working. Finally his father
made him leave school.

He thought that the reason why people did not go to
school was lack of eceonomic rescurces; they starved
if they did not work. He also believed that parents
did not allow their children to continue schooling
if they did not learn fast enocugh. It should be noted

that the school in his village had only morning
classes.

A boy who had learnt to read and write well ought to
try to get to a town to continue his schooling, maybe
study to become a doctor. There was a total lack of
health facilities in his village.

He believed that parents were hesitant about sending
their girls to school because they feared that the
girls might pick up "bad habits”.
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IV. DISCUSSION

This report accounts for a study of the Yemissrach

Dimts Literacy Campeign in Ethiopia. Important objectives
for the research include: literacy achievement over a
period of time, initial reading language, motivation,

and drop-out. An aim underlying the various research
activities has been to offer a description of the literacy

school and its environment.

Eight schools in four different parts of Ethiopia were
selected for the investigation. The sample schools can
probably be regarded as fairly representative of the
majority of the YDLC schools. The original sample
comprised 466 individuals. Each school was visited on
four to five occasions over a period of 15 months. At
these field visits a set of instruments developed by
the research team was employed: a literacy test, a
classroom observation schedule, data forms for the
collection of background data on participants, and other

individuals and interview schedules.

Data have been collected at the individual level facilitating
detailed analyses of the interplay between education and
other variables. Evaluation of the classroom observation
schedule and the interview phase will be carried out in a
projected expansion of the present study. Excerpts from the

interview material appear in the Appendix.
Results of the study support the following assumptions:

- schools with a very limited input in terms of

personnel and equipment produce worth-while results

starting to read in a foreign language is not necessarily
a handicap

the teacher is the school's most important resocurce,

even if he possesses limited qualifications
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The typical YDLC school operates on a very limited
budget. A pertinent question is whether the investment
is sufficient to allow for any discernible effects

at all. It seems commendable to spread restricted
resources thinly, but if the results are meagre it

is nonetheless a waste. As can be inferred from the
preceding account of results, the schools we studied
are able to operate efficiently in spite of frugal
resources. Students become literate within a reasonable
period of time, i.e. around B-20 months, given that

the prerequisites discussed below are met.

Let us consider for a moment some factors which have
appeared important for learning in this particular
context.

It is not surprising that the teacher emerges as a chief
asset of the school. He need not have a sophisticated
training, but should preferably have gone to school for

at least six years. In our opinion a valuable characteristic
of a successful teacher is his atfitude towards his work.

We have also noticed that it is important for the teacher
to have a good rapport with the people in the neighbour-
hood.

Buildings and other physical facilities are probably of
limited consequence provided that a certain minimum
standard is maintained. There is evidently need for a

house to offer shelter from rain, sun and wind, and to
provide a certain isoclation from the immediate surrondings.
The school building need not or perhaps should not differ

from other structures in the neighbourhood.

Teaching materials. The schools in our study function

with the barsst possible supplies of teaching materials.
An obvious must, and an item that no school lacks, is
the blackboard. Sometimes we noticed that chalks were

not available owing to distribution problems and
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shortage of cash. Since the investment involved appears
relatively modest even for a low-budget school this
seems a rather unnecessary impediment to effective
learning. The visitor is also struck by the scarcity

of books. The distribution of books - primers in the

first place - is an activity which deserves top priority.

The teaching process was studied with the aid of a
classroom observation schedule. Our intuitive impression
is that reading instruction is conducted in a traditional
way with the chanting of fidels, words and phrases. We

intend to return to this issue in a later report.

Language. Most participants in the YDLC schools learn

to read in a second language. It would seem preferable
to use the students’ mother tongue as the initial reading
language. Nevertheless our data indicate that Oromo-
speakers learn as efficiently or even more so than do
Amharic-speakers. These findings and related problems
require a more thorough scrutiny, the outcome of which
could be expected to yield interesting implications

for mass education.

Motivation. YDLC-goals define the target audience as
young adults in the age bracket 15-25. As evident from
the data this group represents a minority of the Campaign
students.

Why is this so? What can be done to remedy this situation?
The interview part of this study is concerned with the
motivation problem. An analysis of related data is
scheduled for a projected expansion of the research.
Pending a systematic evaluation of the interview data,
however, one can hypothesize that adults are hard put

to visualize the benefits of learning. Education is on

the other hand generally considered a boon for children.
It is perhaps understandable why a middle-aged farmer

believes that he is able to function adequately in his



87

daily tasks without being literate. In all likelihood

he has never been exposed to a fellow peasant who is
literate and for whom literacy carries tangible benefits.
As he conceives his world, illiteracy is not a handicap.
The answer is perhaps nothing less than a restructuring
of the whole rural scene with accompanying demands on

the skills of reading and writing. The Peasants’
Associations, being established all over the countryside,

might well carry powerful incentives for adult education.

On the other hand there are also adults who do perceive
the advantages of literacy but still refrain from

joining a shcool. The reason might be found in the fact
that no facilities are available to meet their.particular
needs. They can hardly be expected to go to the reading
class in daytime, thereby neglecting other duties. Neither
does it appeal to them to learn together with children,
sharing the same classroom and the same instruction. The
logical solution to this dilemma is night classes for
adults. A seemingly trivial but yet serious obstacle is
the lack of lighting. Making simple and inexpensive

lamps availahle might prove an effective way of promoting
adult participation. Sunday reading classes could
perhaps serve as a viable alternative or supplement to

night schools.

The recruitment of women is also remarkably low in YDLC,
but the proportion corresponds roughly to the general
situation in the whole country. This issue has been
treated in the interview study, a thorough analysis

of which has yet to be undertaken. Our preliminary
hypothesis is that this problem is linked up with
traditional attitudes towards female roles in rural-

agricultural societies.

Drop-out. Another key issue is that of drop-out. Dur
findings demonstrate that only a fraction of those

who leave school are illiterate. It is interesting to
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note that almost half of the drop-out group is partieslly
literate according to our standards. These students have
made considerable progress and it is regrettable that
they should leave halfway towards the goal., It is
possible that some of the potential drop-outs in this
category could be induced to stay on if they were given

more fesdback and ecouragement by their teachers.

The drop-out issue is closely related to relapse

into illiteracy. A chief concern of YDLC ought to be
to provide follow-up materials for the neo-literates,
notably those who have already left school. YOLC has
experimented in the past few years with portable
lending libraries but we are not aware of any serious
assessment of the outcome. There have also been
scattered attempts with mimeographed rural newspapers.
The problem of reading stimuli is a very important one
and should involve not only literacy operaters but the

community as a whole.

The grass-root school. The typical YDLC school is first

and foremost a creation of the local community. The

village people - often illiterate themselves - take the
initiative and later undertake to run the school through

the lopal school committee. The YDLC experience demonstrates
that literacy schools can be successfully operated at the
grass-root level. Given the present situation in Ethiopia

as well as in other developing countries this appears an

interesting and encouraging proposition.
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V. FUTURE RESEARCH

The central theme for this study is the low-budget
school in rural areas of a developing country. Given

the educational situation in non-industrialized parts

of the world today, this is an issue which should merit
rigorous research efforts. Moreover, ane cannot avoid
the impression that it represents a field where major
resgarch activities are guite rare. The present study
has brought to light some of the more pressing problems
in this particular area of education. A number of topics

which would seem to deserve special attention are briefly
outlined in the following.

Continued researchis required to establish the validity
of the low-input approach represented by the YDLC-schools.
A prolongation of this study should be viewed in that

perspective. Areas for investigation thus projected include:

- A longitudinal follow-up study of a number of the
individuals who took part in the phase of the study
already terminated. The follow-up exercise is intended
to focus on issues such as the utilization and
retention of literacy skills, attitudes towards
education, social awareness, and expectations for
the future.

- Analysas of interview data from the original study,

concentrating on attitudes towards education.

- Expanded analyses of school and background data.
Attempts are envisaged to further explore such issues
as initial reading language, relations between global
and component reading abilities, school drop-out and

relapse into illiteracy.

- We also propose to study methods and practices
employed in the teaching of elementary Amharic

reading, with the aid of classroom observations.
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APPENDIX A

Table Al. Table of test scores analysed for the purpose of establishing
final criteria for levels of literacy.

Max Tentative Mean Mean Final

Instruments scores  coriteria first second criteria
testing testing
(19753 (1978)

SECTION 1
Breaking the code
Letter & 4-8 3,7 4,8
Word 6 4-8 3,6 4,8
Oral 25 12-25 12,1 14,0
Vocabulary 10 8-10 6,5 8,0 28-47
Writing, elementary
Signature 3 3 2,1 2,5
Copying 10 7-10 6,4 7,0
Dictation 20 10-20 7,4 9,2 20-33
SECTION 2
Reading comprehension
Sentences 12 8-12 6,0 8,3
True/false 31 21-31 13,3 17,2 29-43
Reading comprehension,
advanced
All items 63 20 8,6 14,5 20-63 98-186
ARITHMETIC
Concepts 19 8-19 10,5 12,8
Computation 16 8-16 6,0 7,6
Application 8 5-8 3,5 4,2 18~43  18-43
TOTAL READING AND 90,2 118,9 117-229

ARITHMETIC TEST
(the complete test
battery)




FREQUENCY TABLES

APPENDIX B

Table B 1. Parent's occupation
Occupation No. %
Agriculture 268 57.5
Trader 18 4.1
Industrial 25 5.
worker
Artisan 12 2.8
Domestic worker B 1.3
Other 79 16.9
Not stated 57 12.2
Total 466 100.0
Table B 2. Migration

No %
Stationary 404 86.7
Moved in to
village 45 9.7
Not stated 17 3.6
Total 466 100.0

About one year later 5 individuals had moved out
from the village.

105
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Table p 3. Data on hearing on part of sample

No. %
Repeats 1 171 95.0
correctly
Unable to repeat El 5.0
correctly
Total 180 100.0

! Respondents were asked to repeat words whispered or pronounced in a 1

voice from a distance of 4 metres. Only the best ear is considered.

Table B 4. Nutritional data on part of sample
No. %

Below 80 % © B9 20.1

of Standard

Above 80 % 274 79.9

of Standard

Total 343 100.0

Nutritional data are based on weight for height using
values derived from Harvard Standards. (Jelliffe, D.B
The assessment of the nutritional status of the
community. Geneva: World Health Organization, 1966.)

L]

Table B 5. Data on eyesight on part of sample

Visual acuity No. %
20/20 cn best 110 59.1
eye

Less than 20/20 76 40.9

on best eye

Total 286 100.0
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Table B 6. ODistribution of students on grades at first visit
of the team

Grade No. %

ol) 19 4.1
] 231 49.6
2 58 12.4
3 123 26.4
4 7

Not stated 28

Total 466 100.0
1)

In certain schools beginners formed a grade labelled 0 (zero)
whereas in other schools beginners belonged to grade 1.

Table B 7. Time in months that students had spent at school at
first visit of the team

Months No. %

-1 7 1.5
2-3 29 6.3
4-5 231 49.6
12-16 B9 19.1
18-21 43 9.2
26-29 27 5.8
34- 26 5.5
Not stated 14 3.0

TJotal 486 100.0
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Table B 8. Distance to school in walking time

Minutes No. %
1-15 225 48.3
16-30 70 15.0
31-45 38 8.1
46-60 70 15.0
61~ 32 6.9
Not stated 31 6.7
Total 456 100.0

Table B 2. Number of children living in students’

Children No. %

1 13 2.8
2 34 7.3
3 54 11.6
4 87 18.7
5 87 18.7
6 63 13.5
7 50 10.7
8 33 7.1
9 18 3.8
10-13 10 2.1
Not stated 17 3.8
Total 466 100.0
Megan 5.1

Median 4.9

housesholc
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Table B 10. Number of literates in students' households

Literates NO. %

0 134 28.8
1 129 27.7
2 70 15.0
3 49 10.5
4 29 6.2
5 186 3.4
6 14 3.0
7-12 11 2.4
Not stated 14 3.0
Total 4686 100.0

Total number of literates in 4656 students’ households:795
Mean 1.8
Median 1.2

Table B 11. Literates in students' households according to
designation of household member

Designation NO. %

Brother 380 47 .8
Sister 214 26.9
Father 145 18.2
Mother 44 5.5
Other 12 1.5

Total 795 100.0
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Table B 12. School absence in number of occasions
between first and second visit of the team

Absence No. %
accasions

0 89 19.1
1 83 17.8
2-3 93 20.0
4-5 57 12.2
6-7 28 5.0
8-34 24 5.2
Naot statedq) a2 19.7
Total 466 100.0

11This figure includes all 79 students from Dessie area,
where no data on attendance were available.
Time elapsed between first and second visit:

Gidole 8 weeks
Nejo 5]
Addis 8
Dessie 3

Table B 13. Reasons for school absence

Reason NO. %
Wark 16 3.4
Sickness 64 13.7
Non-payment 1 0.2
of schoolfees

Other 72 15.5
Not stated 313 67 .2

Total 4866 100.0
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Table B 14. Time in months spent at other schools

Months No. %
0 280 60.1
1-3 24 5.2
4-8 90 18.3
9-16 43 9.2
Not stated 29 6.2

Total 4686 100.0
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INTERVIEWS WITH PEOPLE IN THE MILIEU IN SCHOOL 1.1, 1875-12-11 x}
Individual data on interviewees
Code No. Sex Age Religion 1Ist Child. Size Occup. No of Lit. Went Length
est. Tang. in Tit.in to of
househ. househ. househ. school schooling
1.1.522 M 18 Evangel. Gatigna 1 4 Agric. 0 Yes Yes 1 year
1.1.527 F 50 Orthodox Gatigna 3 5 Agric. 0 No No -
1.1.528 M 50 Evangel. Gatigna 4 6 Agric. 1 No Yes 2 months
son nightschool
1.1.533 F 25-30 Evangel. Gatigna 2 4 Agric. 0 No Yes 1 year
9 years ago
1.1.63¢ F 17 Evangel, Gatigna 5 7 Agric. 1 No Yes 6 months
brother evn. school
1.1.535 M 30 Evangel. Gatigna 1 2 Agric. 1 Yes Yes 3 months
son  read recently
1.1.536 F 16-17 Evangel. Gatigna 3 5 Agric. 0 No Yes evening
school now

Q. 1. Suppose you had been lucky enough to get
In that case what do you think you would have been doing now?

A. Cod

e No. 1.1.522
1.1.527
1.1.528
1.1.533
1.1.534
1.1.535
1.1.536

(Teacher} Evangelist

No answer

Continued my education

No answer

Teacher or secretary

Working on my farm

Teacher

an education of say 6 years (or more).

Q. 2. Sgppose a'man has a young son about to begin school. The man is too poor to keep
his son in school for more than a few years. Here are some subjects the boy might

x)

study in school.

Tearn?

a) to learn to read and write well

b) to read religious books

¢} to learn a useful trade

version.

Which subject do you think is most important for the boy to

The interview text is presented in its original unedited



PM, School 1.1

A.

A.

Code No. 1.1.522
1.1.527
1.1.528
1.1.533
1.1.534
1.1.535

APPENDIX C 113

3. Some people say that a son should try to find a better type of work than his
father does. Others say that a son should usually be proud of the same work

as his father. What is your opinion?

All respondents answered that the son should try to get a better job than his

father.

WHAT KIND OF BETTER J0B?

Code No. 1.1.522
1.1.528
1.1.533
1.1.535
1.1.536

Teacher

Whatever he can get

He can learn more about hygiene and languages at school

Teacher

Teacher

4. A poor farmer has only one son aged 10 years and greatly needs the son's full-
time help in cultivation. But the son wishes to continue to attend school
rather than working fulltime. What should the father decide gn this question?

PROBE FOR REASONS FOR CHOICE OF ALTERNATIVE

Code No. 1.1.522

1.1.527

1.1.528

1.1.533
1.1.534

Go to school but
help his father
in the spare time

Go to school but
help his father
in the spare time

Send him to school

No answsr

Help his father but
try evening school

The boy can have a better life and
also help his father with money

We were in the darkness before, but
when we get education we think that
we can come to light

The father can be supported by the
Peasants’ Association

Those who have gone to school are
cleaner and happier than the rest
of us
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PM, School 1.1

1.1.535 Send him to school The child can become educated

1.1.536 Keep him at home The father wants the boy at
home because he wants to farm
a larger piece of land

Q. 5. If there were no obstacles how much schooling (reading and writing) do you
think children of people like you should have?

A. Code No. 1.1.522 8, only for boys

1.1.527  Until they have finished, up fo the endX)
1.1.528 All his life

1.1.533  Until they have finished, up to the EndX)
1.1.534 6th grade

1.1.535 12th grads

1.1.536 Until they have finished, up to the endX)

x) The respondent probsbly does not have a clear idea of current school systems,

Q. 6. What would you then like your children to become after having finished their

education?
Boys: Girls: Comments:
A.. Code No. 1.1.522 Teacher No school for girls Girls' place is in
the house
1.1.527 ) I send my boy to

school but it is
beyond my knowledge
what he is going to
do after that

1.1.528 He may become what-  She must get married
gver his education
mekes him

1.1.533 Teachsr

1.1.534 Teacher or secretary Teacher or secretary

1.1.535 JungX) JUdgGX]

1.1.536 Secretary Secretary Because they get a
good pay without
much work

x) He probably means some kind of local authority, who does not necessary have formal
training in law.
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PM, School 1.1

Q. 7. Not many grown-up people around here are able to read and write. What would you
say that a famer (facfory worker, day labourer etc) (like you) would gain if
he became literate?

PROBE FOR SPECIFIC SUGGESTIONS

A. Code No. 1.1.522 There is gain in education. He can read and write his own
letters.

1.1.527 No answer

1.1.528 He krows how to read and write. He doesn't have to sign with
his thumb,

1.1.533  If they go to ?chool they get ideas in their heads. They get
nice clothes.™

1.1,534 They can read the Bible and also other books which are useful
1.1.535 He can become "knowledgable"” - therefore he can become civilized

1.1.536 A farmer who reads can help other people by looking things wp in
books

x) She probably means that they learn how to keep clean.

Q. 8. It isa well-known fact that many parents in this country do not send their
children to school, even when there is a school nearby. I should think that
they have good reasons. What would you say that their reasons for not sending
their children to school were?

A. Code No. 1.1.522 Parents are concerned with gathering food, for this reason they
keep their children at home to help with the farming

1.1.527 Everybody sends his children to school in my village because we
have made an agreement to do so

1.1.528 They don’t send them because they are ignorant

1.1.533 The parents who have not been to school themselves do not know
the benefits of schooling

1.1.534 We are farmers here. If farmers go to school they de not want
to till the land.

1.1.535 a) poverty b) they do not care about education

1.1.536 They live in darkness because they have not seen the benefits
of education
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Q. 9. Some people say that education is not as important for women as for men.
Would you have any suggestion as to why they think so?

A. Code No. 1.1.522

1.1.527

1.1.528

1.1.533

1.1.534

1.1.535
1.1.536

Education is not as important for women as for men. Women
are feeble-minded. Their business is to keep the family together.

I think that all men and women should go to school egually, but
I don't know what the others think

The parents think that it won't meke any difference if a girl
goes to school or not since they get married very soon. The
parents also think that they go to school to find a husband.

A man can for instance become a teacher. Girls usually marry.
They are more interested in getting married.

A boy can go to court to get his land (his inheritance) but a
girl cannot. So there is no use going to school for a girl.

In my opinion both groups must be taught equally.

Women have no use for education. People do not see any use of
educating females. I myself want to learn.

Q. 10. As you know there are very few adults who go to school (night school) to learn
to read and write, compared to the number of children who go to school. Why
do you think that is so?

A. Code No. 1.1.522

1.1.527

1.1.528

1.1.533
1.1.534

1.1.535

1.1.536

Adults usually lose hope of continuing their education. They
are concerned about feeding the family and adding more wealth
to what they have. Children are free from responsibilies -
plus they are young.

It is too late for us to go to school and I don't think our
brains are good enough for learning. We must work on our fams
and send our children to school.

They don't join school because of ignorance. They want to live
as fathers and forefathers.

The children want to go to school, the adults do not

The children understand the use of going to school and learning
to read the Bible, but adults do not understand it.

Many adults feel that education is not necessary for adults
because there is very little time for them to improve themselves

The adults are tired after having worked all day
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Q. 11. Do you/did you go to a night school?
WHY/WHY NOT?

A.

Code No.

1.1.522
1.1.527
1.1.528
1.1.533

1.1.534
1.1.535

No There was no night school at that time
No My eyes are too weak to see in the evening
Yes I want to know the alphabet and strengthen my religion

No I am married. My husband does not permit me to go, because
I must prepare the food in ‘the evening and the lists for
the market.

Yes In order to learn to read and write

Yes He attended night school so that he would be civilized

Yes I can learn the word of God in this way

Q. 12. Did you ask your parents to let you go to schoo] when you were a child?
WHY/WHY NOT?

A.

Code No. 1.1.522

1.1.527
1.1.528
1.1.533

1.1.534

1.1.535

1.1.536

No He chose to go to school when evangelists came and
invited the village kids to join school

No No school at that time
No No school at that time
Yes I don't know

No My friends went, I didn't ask because I thouhgt my parents
would refuse.

Yes His father said that he could be free to join school

Yes I wanted to learn things

Q. 13. There are many more boys than girls in our schools. What would you say were the
main reasons for this?

A.

Code No.

1.1.522

1.1.527

1.1.528

1.1.533

1.1.534

Generally parents are not excited to send their
daughters to school, they always keep them in the homes

Girls are not as strong as boys to be able to walk to schools
and to take the risk of going in the darkness sometimes

The parents want them to help at home - so they don’t send them
to school

Girls start school but then they marry and stop coming

In our school there are more girls than boys. The boys are not
as interested as the girls - they drink.X)” AFTER PROBE: It
changes all the time, sometimes there are more boys, sometimes
more girls. REASCN: They work on the land.
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Women are underestimated - therefore they are usually kept
in the homes. They are not allowed to go.

The girls have started but then quitted

x) In this area people prepare a kind of mash, called BORDE or LAKA, from sorghum.
This is used as food and carried along in calebasses in the fields.

Q. 14. Some parents are quite eager to send their children to school. Why do you think
they are so keen on getting education for their children?

A. Code No. 1.1.522

1.1.527

1.1.528

1.1.533

1.1.534

1.1.535

1.1.536

The parents believe that the children can easily get positions
if they become educated. Judge is & good position.

The parents do not want their children to remain in the darkness
where they are themselves

We have been ignorant, exploited and have been inferior because
we haven't got education, but our children shouldn't be like us.

They have seen the result of sending children to school, e.g.
they can understand about Evangelium better.

They have seen from others the usefulness of education and want
their children, too, to "have their eyes and ears opened”

These parents hope that their kids will be important people and
obtain good jobs. Then they can help (the parents?).

When parents see how useful education is for other children they
want the same berefits for their own.

Q. 15. What books would you Tike to read (if you were literate):

a) religious books

b) books in which you can read about useful things like better farming methods
or how to take care of your health

A. Code No. 1.1.522
1.1.527
1.1.528
1.1.533
1.1.534
1.1.535
1.1.536

Alt. b {?] Care of health
Alt. b
Alt. b
Alt. a
Alt. a
Alt. a
Alt. a
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Q. 16. Let us say that Abebe who is 15 years old has gone to school for three years
and has learnt to read-and write well. As you see it, should he:

A.

a) stay where he is and try to improve his environment

b) go to a town to join some other school

c) move to a town or

PROBE FOR NUMBERS OF

Code No. 1.1.522
1.1.527
1.1.528
1.1.533
1.1.534

1.1.535

Alt.
Alt.
Alt,
Alt.

Alt.

Alt.
Alt.

a city to find a job
YEARS AND TYPE OF EDUCATION

b

c

9th grade. He should join the teaching profession
I don't know

The whole of his lifetime

Religious education

They will tell him, advice him of the school. God
will let him know what to study.

Q. 17. Do you know about someone who has not gone to school, but yet knows how to

A.

read and write?

Code No. 1.1.522
1.1.527
1.1.528
1.1.533
1.1.534
1.1.535
1.1.536

No

l

Yes, friends who went to school taught him

No
No
No

No

Q. 19. (If you were to become literate) do you think you should teach someone else

A.

to read?

IF YES: WHO WOULD YOU START WITH?

Code No. 1.1.522
1.1.527
1.1.528
1.1.533
1.1.534

Yes

Yes

First his uncle, then his neighbours

My family

My family

1f someone sits at my side and esks me I will teach him

My friends
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Yes My children

Yes My friends who sit here

Q. 20. IF YES: Why would you teach someone else?

A.

Code No. 1.1.522

1.1.527
1.1.528
1.1.533
1.1.534
1.1.535
1.1.536

To let him know what I know. If it is good for me it is
good for him too.

I want others to get what I have got

I would like to pass on to othem what I have got myself

A person who teaches must teach the word of God (?)

When my eyes are opened I want the eyss. of others opened too
He did not want to answer this question

My eyes have been opened and I want others to have theirg
opened too

Q. 21. Do you think it

A.

Code No. 1.1.522

1.1.527
1.1.528
1.1.533
1.1.534
1.1.535
1.1.536

is as important,for girls as for boys to go to school?

No If boys are taught they can become judges. What good
is there in teaching girls? What can they become? Their
place is in the home.

Yes Boys and girls should be equal in every way

Yes The girls must also benefit from education

Yes They both wish to have the same kind of krowledge

Yes Everybody should have krowlsdge

Yes They can teach in Girls’ schools

Yes What boys know the girls should know too

Q. 22. Sometimes students are absent from classes. In your opinion what are the main
reasons for this?

A.

Code No.

1.1.522

1.1.527

1.1.528

1,1.533
1.1.534

They do not like school. They go back {?) to farming.

There may be problems like the mother giving birth to a child,
or a relative dies. They have to stay at home and help in
these cases.

They are absent because of lack of interest or because they
have problem

They are lazy, they give up

I don't know
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Lack of money and lack of food

Sometimes other children say: stay here and play with us,
we are having fun.

Q. 23. Somg students go to school for some time but later quit altogether without
having learnt to read and write (well). Why do you think this happens?

A. Code No. 1.1.522

1.1.527

1.1.528

1.1,533
1.1.534

1.1.535

They quit because they lack money to pay school (fees?)

Children won't go back (=leave) without learning how to read
and write if the school is existing

The parents won’'t force them to go to school. They will be
interested in getting their children’s help.

I cannot answer

Sometimes they have to work on the land. If they are left too
much behind in their schoolwork they quit.

They may get married or return back to farming or move away.

They are tired, they work on the land, they went to play

Q. 24. Not many adults in this neighbourhood know how to read and write. What in your
opinion do they lose by not being literate?

PROBE FOR SPECIFIC SUGGESTIONS

A. Code No. 1.1.522
1.1.527

1.1.528

1.1.533

1.1.534

1.1.535

1.1.536

They lack "knowledge”. They cannot read and write.

He cannot read and write. He cannot give an answer to an
educated person.

He asks other people to write for him and he cannot hide his
sacrets

They lose "knowledge".

Q: What kind of knowledge?

A: They do not learn to read and write and they even lose
knowledge in human love. They live in darkness without
knowledge.

They miss the knowledge of reading and writing
I don't krow

They cannot read the word of God, they do not get any "krow-
ledge” e.g. what they can read in books
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Q. 25. Could you tell me what are the biggest problems you see facing your community
(village etc)?

A. Code No. 1.1.522 Mo clinic or

hospital
1.1.527 (No clinic or Not enough
hospital) schools
1.1.528 Not enough Ouring the time of Haile Selassie
schools we had problems but nowadays 1
cannot think of any significant
problem
1.1.533 One does not always get a harvest
sven if one sows
1.1.534 They have to work hard by hand on

the land, but sometimes the rains
do not come and then everything
is lost (all the harvest?)

1.1.535 No clinic or
hospital

1.1.536 I don’t know

Q. 26. There are many people who do not speak Amharic in our country. In schools,
however, students learn to read in Amharic even if they do not speak that
lariguage themselves. Would it be better, do you think, if the students
started to learn to read in their own language and later went on to learn
to read Amharic?

PROBE FOR REASONS FOR CHOICE OF ALTERNATIVE

A. Code No. 1.1.522 First learn in their own It is easy to study in the
language then learn Amharic mother tongue
1.1.527 e are born with our own See answer

language therefore we must
lsarn Amharic

1,1,528 Arharic They must understand Amharic

1.1.533  Amharic If we start with our own
language it will take more
time befors we know Arharic

1.1.534 Qur own language It would be easier to learn
Amharic afterwards

1.1.535 Our own language -

1.1.536 Our own language - {No time for probing)
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Q. 27. Many people in this country do not speak Amharic. Do you think it is necessary
for everyone to learn Amharic?
WHY/WHY NOT?
A. Code No. 1.1.522 VYass To communicate with other people and to act like Amharas
1.1.527  VYes All the people of Ethiopia must be one
1.1.528  Yes Everybody should be able to communicate in Amharic

'1.1.533  Yes All people who talk about God (his words) speak in

Amharic

1.1.534 No answer

1.1.535 VYes They can communicate with other people and listen to
the radie

1.1.536  Yes If strangers come they speak Arharic

Q. 28. Do you send your child/children to school?
IF YES, WHO? (BOYS, GIRLS, AGE)

A. Code No. 1.1.522 Yes Boys and girls I send them so that they can become
important people in the community

1.1.527 Yes Boys and girls I want them to get krowledge

1.1.528 VYes Boy, age 12 I want them to get education and be
Girl, age 13 free of poverty and help us out of

poverty

1.1.533 N I have only got small children

1.1.534 No I am unmarried and have not got any
children

1,1.535 VYes Boy, age B I want to see my son become literate

1.1.536  No I am not married and have not got any

children
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YDLC EVALUATION

CLASSROOM OBSERVATION SCHEDULE

I RECORDING ENTRIES

1. Items (C 1-10, O 1-7) .

Record an activity whenever it takes place, if only once

. during an cobservation period. In the course of one and the

same observation period, more than one activity in a section
g.g. Reading Method, may take place and should then be filed
accordingly. An observed activity should be recorded regardless
of how short its duration. If an activity exceeds one observa-
tion period it is to be taken down again for the following
period, and for any number of periods it is manifested during

the observation session. Entries are made by checks.

2. CATEGORIES (A, B, E, F, G, H)

For each category record the activity that takes up most or
all of an observation period. If for instance within the
section of Organization; Class-teacher assistance takes up
most or all of an observation period, enter the appropriate
number (1) in the cell intended for that period.

3. PRIMER (H), HOMEWORK (I)

Information on Primer and Homework is recorded only once,

after the end of an observation session.
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1I NOTES ON THE RECORDING OF CERTAIN OBSERVATIONS

1. ORGANIZATION (A)

1.1 Class ~— teacher assistance

The teacher addresses, instructs, asks and answers questions,
involving the whole class or momentarily individuals. The
teacher is primarily concerned with the entire class. The
teacher initiates, supervises and calls off class activities,
implying that he need not necessarily be actively and visibly
performing all the time. He may for instance be listening to

a recitation or watching a silent reading session.

1.2 Class — no teacher assistance

The class is engaged on its own in activities that may or may
not be started by the teacher. The teacher is not supervising
or in any other way taking part in classroom work. The teacher

is not present in the classroom.

1.3 Individual -— teacher assistance

The teacher is actively concentrating on individual students,
while the remainder of the class is in principle excluded

from his immediate attention.

2. READING METHOD (C)

2.1 Fidel drill

The instruction is focused on series of fidels or on isolated
fidels. The most frequent activity however, is expected to be
the chanting of series of fidels. No reference is made to the

physical characteristics of the fidels.

2.2 Features of fidels

Physical features of the fidels are dealt with in an explicit

way .
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2.3 Fidels to words

Fidels ere combined as to form words in accordance with

a synthetic method.

2.4 Words to fidels

Words are broken down into fidels in line with the analytic
approach.

2.5 Whole words
Words are treated as units without reference to fidels.
Neither is there any concern with the next larger units

i.e. sentences.

2.6 Words to sentences

Words are combined to form sentences.

2.7 Sentences to words

Sentences are decomposed into words.

2.8 Sentences

Sentences are attacked as isolated units. No attention is
paid to lesser units i.e. words or to larger units such as

a paragraph.

3. WRITING ACTIVITY (E)

3.1 Composition

By Composition is intended any "free writing" irrespective
of the amount of text produced. Se for instance should
writing sentences based on key words be classified as

composition.
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IIT UNCERTAINTY

If it is difficult to decide which aspect of a certain
category or which item is relevant in a given situation,
put a question mark in the most likely cell(s}. Then
make an explanatory note in the space provided for
Comments.
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CLASSROOM OBSERVATION SCHEDULE

I IDENTIFICATION
1. Date of visit........ ceraaerenan PP
2. SchoBl.ieaseavnnns Crevsessnesans s

3. Grade...vassanses s nensenaaa e aeaas

II TEACHER

4, AgB.uvesassrscurannssanasasranaae e
G, CBXesrsurnsasnonssasnrsraraansasassans
6. Education......seescrosanas verserenvas
7. EXperiencB....csssssncirasossasranaoas

IIT STUDENTS

8. No. on roll MeweraFanuss
9, No. present MavuwsFuuuas
10. No. absent MeswesFauusn

11. No. of adults present Meeu..F

Iv SCHOOL
12. Type of building (material, other functions etcl........

R R s e s r e e D R I R I I S A

13. Location (town, village, isolated)..

\Y CLASSROOM

14, Wall-to-wall measurements ...
15, Lightingesesvrneeacenennens
16. Noise from surroundings.......e..
17. Seating arrangement.........

18. Equipment other than blackboard.....evsvees

VI GENERAL COMMENTS

R R I R R N R N N LI
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